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Introduction:Context,TargetandmainAimof the Guide

The teaching professions face rapidly changing demands, which require a new, brodder an
more sophisticated set of competences than before. The ubiquity of digital devices and
applications,in particular, requires educatorsto develop their digital competence and
pedagogicalskills. The European Framework for the Digital Competenceof Educators
(DigCompEdu) is a scientifically sound framework describing what it means for educators to
be digitally competent and adequately informed about the use and application of digital
technologieslt providesa generalreferenceframeto supportthe further developmentof EU

S R dzO I spegifiddigital competencesand utilities. In this contextthe DigitAwill equipadult
education trainers with the skills and the competencies to mainstream the DigCompEdu in

their trainingactivities.

Curriculum and Open ResourceToolbox developed through the Intellectual output 1
encompasses the overall training materials, activities and tools designs and contents, which

have been developed imthematicmodularformat.

The DigitA Online Curriculum and Open Resotlimmbox is composed of pedagogies, lesson

LI Fyas FOGA@GAGASazT G22fa&a FyR GNIXAYy (GKS GNFAySH
skills and training provision with the DigiComp Framework. It is important to note that the

Curriculum and Open Resaar Toolbox is developed with specific units, descriptions of

learning outcomes and information about the level of qualifications which makes the DigitA

outputs transferable and adaptable in training institutions and public services around EU,

securingts multiplicationand sustainability.

The Training and Policy Adaptation Guide is developed in the form of an eBook and will
provide specific guidelinesto the LINR 2 Staheh6lders,multipliers and relevant policy

makers:

- to integratethe projectoutputsandthe OnlineLearningenvironmenin their normaltraining

activities, indifferent sociatcultural settings

- to implement accreditation processes in their project related trainings, based on the ECVET
andECTS

- to utilize itasanadulteducationalcomponentat a public administratiorievel

- to inform future policies and initiatives in similar fields all partners will provide feedback on

the developmentof the Guide aexperiencedraining providersandcoursesdevelopers.
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This Guide is accessible and free to download through the DigitA official website, offered in

an eBookformat.

Policy actors and other stakeholders reviewed extensively the Training Adaption and Policy
Packageandcontributedto the draftinganddisseminatiorof the Infusionof the Nationaland

EU Educatioand TrainingPolicies.

The Training and Policy Adaptati@uide includes content and visuals in order to provide
specificguidelineso the LINE 2 S O (i Q & miultipliets &nKralévantpdlidy hakers.

|. DigitAOnlineLearningenvironmenAdaptation

|.AGeneraPrinciples
The first chapter of this guide is dedicated to provide inputs, suggestions and guidelines to
promote and facilitate the process of adaptation to different contexts of the main outputs

developedunderthe umbrella ofthe DigitAproject

This Training andPf A 08 ! RF LJilF A2y DdzARS LINRP@GARS&A 3IdzA RS
learning objectives and proposesaccreditation methods, while mapping the existing EU

initiativeson transparencyand recognitionof skillsand qualifications.

In the following paragraphs the users will be provided with guidelines and directions for
adaptations in different social, cultural and organizational settings, by proposing alternatives

to specific activitiesools and contentof the OnlineLearningenvionment.

Basic instructions will be also provided on how third parties can provide this adaption to the

LINE 2 S O inorder tat@nsfgrthem in amore customizedearningenvironment.

Based on the above mapping, matching and design, the partners developed a series of
guidelinesto embed in the training provision practices of Assessment\Validation and
Recognitiorof skillsacquisition.Theseoolswill be usefulfor the trainersandeducatorsvhen

theywill integratethe LINR 2 S O (i @émpdnéhtsiiBeik wsiEhl trainingactivities.

|.BSetyour TrainingLearningObjectives
The development of the Learning Objectives in order to prepare the learning material for 6

Modules,duringthe implementationof the DigitAproject,included the followingteps:

1. Definitionandconcepts

2. Guidefor describing_earningObjectives
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3. Needsandgaps analysis irelationwith DigiCompEdu

4. Definitionof overallLearningObjectives

Definition and concepts
A learning objective is a description of what the adult educator must be able to do upon

completion of an educational activity. A well-written learning objective outlines the
knowledge skillsand/or attitude the educatorwill gainfrom the educationakctivityanddoes

soin ameasurablavay.

The domains of learning can be categorized as affective (attitude), psychomotor (skills), and

cognitive (knowledge)ASK).

Attitude T changeshow anadult educatorchoosego act.

o

6 illst this domainfocuseson changingor improvingthe tasksthe adult educator
canperform.

6 Knowledget this domainfocusesonincreasingvhatadult educatorknow.

Guidefor describingLearningObjectives

Learningoutcomesand learning progression

f22yQa GlrLE2y2Ye Aa 2yS 27 Y2a0d AYLRNII yi
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learningoutcomesand progression.

Internalises

Creating
values

Naturalisation
Evaluating
Analysing
Applying
Understanding

Articulation Organisation

Precision

Responds to
phenomena

Recelving

Manipulation

Remembering Imitation phenomena
Revised cognitive Psychomotor domain Affective domain
dimension

Sources: Bloom et al. (1956); Dave (1970); Anderson et al. (2001).

Figurel-. f 2 2takéhamy:cognitive,psychomotorand affective domains
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Simplicity is important when writing learning outcomes. Too much detail and overly complex

statementspreventlearners, teacherandassessors fromelatingto the statements.

The basic structure of learning outcomes statements...

... should ... should use ... should indicate the ... Should clarify the

address the an action verb to object and scope (the occupational and/or social

leamer. signal the level of depth and breadth) of the  context in which the
leaming expected.  expected learning. qualification is relevant.

The student. .. ...Is expected to ...in writing the results ....allowing others to follow
present ... of the risk analysis the process replicate the

results.

The learner... ...Is expected ...the environmental ...of cooling gases used in
to distinguish effects... refrigeration systems.
between...

Source: Cedefop.

Figure2 - Thebasicstructure of learningoutcomesstatements

Writing ClearLearningObjectives
A clear learning objective states what the learner will be able to do upon completion of a
continuing medical education activity, in terms of behavioural change. A clear objective

identifies theterminal behaviouor desiredoutcomeof the educationaloffering.

Writing SMARTLearningObjectives
An effective learning objective should include the following 5 elements: who, will do, how

muchor howwell, of what, by when.

ThemnemonicSMART SpecificMeasurable Attainable,Relevantand Timeboundr canbe

used to describe the elements of a wellitten learning objective. One example of a SMART
202SOGAQS F2NI Iy FANBIE O2yFSNBYOS A&aY dl LRy
participants should be able to formulate an accurate &t for the management of an

obeseadult patientwith inadequatefacemaskventilation,accordingo the AmericanSociety

of AnaesthesiologistR A F FA Odzf G FANBFE& Ff I2NAIKY DE
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Each learning objective must answer the following
questions: Who, will do, how much or how well,
of what, by when?

Identify content areas that the participants are

expected to learn.

Choose an action verb that is measurable
and observable to specify the desired learner
performance, followed by a description of the
content.

Use more complex or higher-order action verbs

« Specify the condition in which the action will

occur. An example of a good way to begin the
statement is: “Upon completion of this learning
activity, participants should be able to ...

SMART learning objectives are:

Specific: What action will be performed and by
whom?

Measurable: How will success be measured?
Objectives should quantify the amount of
change expected.

when appropriate. ¢ 5 y T g
PPOR Achievable: Can this objective be achieved

within a given time frame and with available
resources?

o Avoid using action verbs such as “understand,
know, learn, appreciate, believe, be familiar with,

comprehend,” etc. AR : ;
f » Relevant: Are the objectives aligned with the

» Each learning objective must be separate: instructional method and assessment?
Two separate actions (such as diagnosis and
management) or topics (such as bronchospasm

and hypotension) must not be combined.

Time-Bound: When will this objective be achieved?
Objectives should provide a time frame indicating
when the objective will be met.

Figure3 - Practicaltips for writing effective learningobjectives.

Identify the Levelof KnowledgeNecessaryo AchieveYourObjective

Beforeyou beginwriting objectives stop andthink aboutwhat type of changeyouwant your
training to make. In other words, what do you want your participants to do differently when
they return to work? The domains of learning can be categorized as affective (attitude),
psychomotor (skills), and cognitive (knowledge). An easy way to rememiseisttvith the

acronym ASK:

0 Attitude Tt Changes how a learn@hoosesto act. Compliance training is a good
SEFYLX S 2F 6KSy e2dz oAttt KI Ohe harBestioS OK
craft objectivesfor this, & A y Odealidgiitt &elings,emotions,andattitudes.

6 illst Thisdomainfocuseson changingr improvingthe tasksalearnercanperform.

6 Knowledget This domain focuses on increasing what participants know. Learning
safety rules, troubleshooting, and quoting prices from memory are all examples of

this levelof learning.

Selectan Action Verb
Nowthat & 2 dz@efitBiedwhatdomainyouintendto focuson for yourobjective,A (tifeito

start crafting your objective. To do that, A (h@lp tb have an action verb to describethe

02
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6 ATTITUDE

Advocate, Accept, Agree, Allow, Analyse, Approve, Assess,Believe, Choose,

Collaborate, Comply, Conform, Convince, Cooperate, Decide To, Defend, Endorse,

EvaluatePick,Recommend, Selecgupport, Tolerate, Volunteer

6 SKILLS

Actuate, Adjust, Administer, Align, Alter, Assemble, Build, Calibrate, Change, Copy,

Demonstrate, Desigevelop, Draft, Execute, Form, Handle, Manipulate, Measure,

Mend, Perform, Prepare, Process, Record, Regulate, Remove, Repair, Replace, Set,

Service

6 KNOWLEDGE
Compare, Define, Describe, Designate, Discover, Distinguish, Explain, Identify,

Itemize, Label, List, Name, Recite, Recognize, Recount, Relate, Retell, Specify, Spell

Out, State,Tell, Term,Write

Tablel - SampleVerbsin Categories

Knowledge = Comprehension  Application Analysis Synthesis Evaluation
define classify apply analyze arrange aSSESS
dentify compile calculate calculate assemble compare

label conclude demonstrate categorize compose critique
list discuss develop classify construct decide
match describe interpret criticize design determine
name explain locate compare develop establish
recall express operate contrast diagnose evaluate
recognize give examples perform determine manage judge
record dentify practice differentiate organize justify
relate interpret predict distinguish plan measure
repeat recognize present examine propose rate
select summarize report outhine relate recommend
state translate use test summarize select
Table2 - Verbsto Avoid
appreciate believe improve learn
approach grasp the significance of increase thinks critically
become Zrow know understand
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Makesureyour objectivesincludefour pieces:audience pehaviour,condition,and degreeof
mastery. For every one, identify and label the component. Here aréAthg, C, D'svery

objectiveshouldcontain:

o Audience:L (ifpdrtant that your objectiveidentifiesthe peoplethat will be doing
the learning. Typicallythis will involvetheword, & £ S I di3f SININI A OA LI y i €

6 Behaviour:, 2 dm@edtb identify what the participantsare goingto do differently.

Thiscomponentwill containyour actionverb.
6 Condition: Thispart of the objectivewill describethe situationof the participants.

6 Degreeof Mastery: This part of the objective is closely tied to the changein

behaviour,as itstipulates thedegreeof the change.

Try labelling each of the four components in your objectives to make sure you didn't forget

anything. In the following examplethe audience will be italicizethe behaviour will be

underlined,the conditionwill be inregulartype, andthe degreeof madery will be bolded.
Examplel

Givenanexpense reportthe learnerwill completethe company fornwith no errors.

Example2

After completingthe three-day designtraining,the learnerwill be ableto list the 8 stepsin

the designprocessn order.

D2 (KNRdzZZK GKA& LINRPOS&aa FT2NJ SIFOK 202SOGAGSd 57
objectives to effectively measure your performance. Remember, objectives work as
OKSOlLRAYyGa GKFG €SIFR G2 nkyoOaveeffolidithemt® T | 32|

keepyourselffrom gettinglost. Startwith whatyouwant to achieveandwork backwards.

Assessments are designed to measure the skills and knowledge the learner has mastered
duringinstruction.While quizzer testsare often usedto assessnastery there are countless
other assessment methods that could be equally (or more) effective for the given learner

population,context,andlearningobjectiveslt isimportant to keepin mindthat the personas




v assoclazlone \

Co-funded by the Y’ 7 DM 2000 l
- Erasmus+ Programme
of the European Union

www.{dmzooo‘orj D 1 G i TA
'

and needs of your learners, as well as the context and objectives, should influence
which assessmentethod you designand develop. Varyingthe methodsof assessment
throughoutalessonor unit of instructionwill helpto supportappropriateskillandknowledge
assessment, and appeal to different learning and testing preferences of the learners. Beyond

aquizor test,other methodsof assessmenfor adultbasic educatiomayinclude:

Methods of Assessment Example
Assessment Description Strategies

Learners are given a

variety of tasks and « Design and conduct an

situations where they

experiment
can demonstrate .
Performance = [Demonstrate a skill or
understandings and )
Assessment set of skills

apply knowledge, skills, | | Design a classification

and the Foundations of
or measurement system

Science to a variety of
contexts.

Assessments tie directly « Project-based

. to the applications of the ) .
Authentic instruction

knowledge, skills, and .
Assessment s Simulate a workplace

attitudes in the real . .
training experience

world.

s Portfolio
Incorporates awide | * Focuson Mind, Heart,

Holistic range of assessment Spirit, and Body
Assessment pieces to provide atotal | ®* Problem or project-
picture of the learner. based learning
s |nvention

Source: Saskatchewan Advanced Education and Employment o

3. Needsand gapsanalysisin relation with DigiCompEdu
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Theneedsandgapsanalysisvasdevelopedby everypartnerfor all6 Modulesin relationwith
DigiCompEdu. The next step included the compilation of all needs and gaps analysis reports
in orderto provideageneralguideto be usedfor the final step. Thefollowingexamplereards

to the compilation of needs and gaps analysis about the 1st Module: Professional

Engagement.

01.ProfessionaEngagement

9RdzOF G2NBQ RAIAGIE O2YLISGISyOS Aa SELINB&aasSR
to enhanceteachingbut alsofor their professionalnteractionswith colleagueslearnersand

other interested parties, for their individual professional depment and for the collective

goodandcontinuous innovatiorin the organizatiorandthe teachingprofession.

Table3 - ProfessionaEngagementNeedsand Gaps

01. PROFESSION/
ENGAGEMENT

NEEDS GAPS

O  Mappingii S I O @idxalskiBsothat the skillscan
be developed

(0] Creation of a common, multifunctional channel

whichwould helpadulteducatorsfrom variousfields

. to know at first hand the potential and the benefits & . ;
0 Organisational that occurfrom thefamiliarizationand the useof ° pigtelconfinuous
communication . developmentsgrowing
5 DigCompEdu asnewswaysof
Professional -~
. (0] Professiongprogressor educatorsenhancedigital communicatingarise
Collaboration ) o o i
. skills, to progress, familiarize with international 0 Biggerthe differencein
0 ResiilzEiCEGeE trendsin digital competences frameworks age, bigger the gap in
0 Digital CPD O  Communicatiorior processievelopmen{more the collaborationlevel

quickly efficientlyand comfortably)

O«

Communication of tools with their implementation
instructionsjmplementationpoliciesgoodpractices

andsuccesstoriesbetweenprofessionalaswell.

4. Definition of overall LearningObjectives

The final step of the development of the Training Learning Objectives was the creation of a
Tablefor eachof the 6 Moduleswhichincludedthe previousstepin additionwith the Learning
Objectives of each Module. The flowing example reflects the Lea@ijectives for Module

1.

Table4 - ProfessionaEngagementLearningObjectives

%
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PROFESSIONA

ENGAGEMENT

O«

O« O«

Organisational
communication

Professional
Collaboration

ReflectivePractice

Digital Continuous
Professional

Developmen{CPD)

o
ISTITUTO Y,
IND NAZIONALE LA
DOCUMENTAZIONE
IRE INNOVAZIONE
RICERCA EDUCATIVA

NEEDS

O  Mappingti S| Odighanskils
so that the “skills can be
developed

0 Creation of a common,
multifunctionalchannelwhich
would help adult educators
from various fields to know at
first hand the potential and the
benefits that occur from the
familiarization and the use of

DigCompEdu

[0} Professiongbrogressor
educators, enhance digital
skills to progressfamiliarize
with international trends in
digital competences

frameworks

0 Communication for process
development (more quickly,

efficientlyandcomfortably)

O  Communication of tools with
theirimplementation
instructionsjmplementation
policies, good practices and
success stories between

professionalaswell.

assoclazlone

TDM 2000

wwwLdm 2000‘0»‘_7

GAPS DIFFERENC
BETWEEN CURRENT
KNOWLEDGE,SKILLS
AND/OR PRACTICE
ANDTHEDESIREBEST
PRACTICE

O  Digital continuous
developmenis
growing as news
ways of
communicating

arise

O  Biggerthe
difference in age,
bigger the gap in
the collaboration

level

LEARNING
OBJECTIVES

Theparticipantwill be
able to list several
digitaltechnologiegor
organizational
communication with
learners and third
parties in order of
complexity
Theparticipantwill be
ableto describethe
usage of digital
technologies in order to
make additional
learning resources and
information available to

learners.

Theparticipantwill be
able to identify the
suitable digital
technologiesn orderto
enhance organisational
communication with
learners and third
partieseffectively
Theparticipantwill be
ableto distinguishthe
suitabledigital
technologies
betweenlearners and

third parties

Theparticipantwill be
able to describe new
communication

strategiesfor learners

andthird parties

Theparticipantwill be
able to recognize the
need to seek the help of
others in improving his
digital and pedagogical
practice.
Theparticipant will be
ableto demonstrate
every digital
technology for
organisational
communicationto
learners and third

parties

Theparticipant will be
ableto demonstrate

10
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the communication of
organisational
proceduredo learners,
e.g. rules,
appointments,events
by using

digital technologies

O  Theparticipant will be
able to design new
communication
strategies for learners

andthird parties

O  Theparticipant will be
able to develop
educational resources
collaboratively by
using
digital technologies

O  Theparticipant will be
ableto develop
organisational
practices, policies and
visions on the use of

digital technologies

O  Theparticipant will be
able to evaluate new
pedagogical methods

andstrategies

O Theparticipant will be
ableto perform
internet search for
digital resourcesvhich
support professional

development

O Theparticipantwill be
able to choose the
appropriate digital
technologies to
communicate with third
parties relevant to the
educational project, e.g.
experts to be invited,

placego bevisited.

O  Theparticipantwill be
able to convince
learners and third
parties to use digital
technologiesn orderto
enhance organizational
communication on an
individual basis, e.g. on
progress and issues of

concern.

O  Theparticipantwill be
able to recommend
different
communication
strategiesfor learners

andthird parties

11
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O

Theparticipant will be
able to collaborate with
other educators, on a
dedicated project or
task using digital
technologies

O  Theparticipantwill be
able to endorsethe
exchange of knowledge,
resources and
experiences with

colleaguesindpeers.

O  Theparticipant will be
able toevaluate his own
digital and pedagogic

practice

O  Theparticipantwill be
ableto collaborateand

providecritical feedback
on digital policies and

practices

O  Theparticipantwill be
able to evaluatethe

exchange in digital
professional

communitiesasa source
of professional

development.

|.CCompilatiorof trainingmethodology
Elearning materials should help teachers in the process of choosing materials and
constructing learning materials. All actors involved in developing theafBing materials

therefore mustaddresshe needsof the learners.

It is important to define principles for various actors in the designing process (designers,
teachers and learnejsn order to build an approach which involves guidance resources to
help educate dearning designers and users. Pedagogic aspects of quality are based on core
principlesthat are sufficientlygenericon the approacho teachingandlearning.Theprinciples
should be able to help designers to engage in the process of construeliagreng material

and associated activities in a way that will enact sound principles of pedagogy. They should
also be able to help teachers in the process of choos#sgurces, designing teaching and
learning activities that use them, and supporting such activity while it takes place. All the

actorsinvolved (designerandteachersmust addresshe needsof the learners.

Principlel: matchto the curriculum

12
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Thepedagogyshouldbe matchedwith andalignedto the appropriate curriculurmhrough:

0 clearobjectives(atanappropriatelevelandform of specification)
6 therelevanceof contentcovered

0 the appropriatenes®f studentactivities

6 thenatureof the assessmenfwherethisis present)

Thepedagogyshouldsupportinclusive practicseenin terms of:

0 different typesandrangeof achievemen{includingspecialneeds)

0 physicaldisabilitiesthat canbe particularlysupportedby e-learning(e.g.thosewith
visualimpairment)

6 different socialandethnicgroups

6 gender

Thepedagogyhouldengageandmotivatelearners.Thisengagemenshouldbe evidentin an

ethosof being:

> SRAzOI GA2Yy X AdSd KIFEGPS I We2NIKoKAfSQ SRdzO!I
or entertain learnersalthoughit mightemployW¥ 3 | -fY S4ppréachego learning

0 motivating, suchthat it is both enjoyablefor learnersand makesthem want to
continue usindCT or wanto carryonwith learningthe topic

6 suchthat it doesnot produce adverseemotional reactionsthat are likely to cause
reducedmotivationto learnin general,or to uselCTin particular

6 motivating, suchthat it improvesthe classatmospherefor learningand makesit a
goodexperienceor teachers andearnersalike

0 usefulnesdor the learner,sothat he canapplyit in his daily activitiesand creates

senseandimpactfor him

It shouldbe evidentwhy learningtechnologiesare beingused ratherthananon-technological
approachwhichachieveghe sameendaseffectively.Digitalformsshouldbe usedwherethey
bring an innovative approach which cannot be achieved in any other waaring should,
in other words, be fit for purpose. The design and implementation of the digital material or

environmentmay alsobe innovative,in the sensethat it takesan approachthat is new and

13
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hasnot beentakeneither by previous non-technologicalor bydigital materialfor this

particulartopic or areaof the curriculum.

Thisprinciplecanbe demonstratedin a variety of ways:

6 by the use of a range of approaches that will allow the learnershtmoseone that
adzaita GKSYZ 2NJ OFy 06S LISNERA2YlItfAAaSR (2 (KSY:
approachego learningd & dzOK | Znowdott SIH NN/ A0 3

6 by providing empirical evidence of effective outcomes of the pedagogic approach
(includingthe digital material)

0 bysatisfyinga numberof the characteristicof goodlearning(learneragencyjearner
autonomy; encourages meta cognitive (including high order) thinking; enables or
encouragegollaboration)

6 by providing authentic learning (authentic ®tuations outside school and to the

f SFENYSNARQ LISNBRLISOGADGSE YR aAbGdza GA2yaovs | yR

a topic(thiscouldbe seenas another aspeatf authenticity)

Thepedagogyshouldprovide formative assessment,e. assessmenthat is primarily aim to

improvinglearning.Thismaybe achieved ira number ofways:

0 byprovidingrapidfeedbackhat helpslearnersto seehowthey canimproveandwhat
they mustdo to improve

0 by providingopportunitiesfor peer assessmentywith appropriate understandingof
the criteriaor standards operformancerequired

0 byprovidingopportunitiesfor selfassessmentyith appropriateunderstandingfthe

criteriaor standards operformancerequired

Summativeassessmentere is understood as that which isusedto grade students for
guidance as to, or selection for, future educational or work opportunities. Although not all e
learningwill havesummativeassessmenfbut it shouldhaveformative assessment)vhereit

does, itmustbe:

14
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6 valid and reliable (i.e. assess what is aimed at in the objectives, and do this in a way
that can be demonstrated by things like expert views, or ways of testingroohs

validity; giveconsistentresults forparticular learner®r other users);

6 comprehensibldyteachers andearners(asappropriate)
6 able todealwith arangeof achievement levels
06 freefrom adverseemotionalimpactonthe learner

The pedagogy must be internally coherent and consistent in the way the objectives, content,
student activity and assessment (where present) match to each other. It must be open and
accessiblén its design.Thisimpliesthat the componentsof e-learningshouldeachmatchand

that the match should be transparent in its intention; for example, the activities should be
consistent with the objectives and the assessment should assess these objectives (and not

unstatedor unknownones).Ilt shouldbe clearto the user whatthey are expectedto do.

As well as being transparent in its intentionlearning should be transparent in its ease of

usethrough:

6 beingopenandaccessible

0 being intuitive and not requiring guidance on use (for either the teacher or the
learner)

6 the provision of appropriate guidance for the learner or the teacher and, in the case
of the learner, should not require extensive training or instructions that ave n
themselvesart of the educational aimsf the e-learning

6 appropriateassumptionsboutthe ICTskillsof users(both learnersandteachers) or

the provisionof straightforward guidancen this.

Technologysolutions need tobe justifiable, affordable and the costssustainable. Using
learningtechnologyis not a cheapoption for enhancingeducationalopportunity, broadening

OK2A0S YR NIA&AYy3 aidl yRINRAT y2NJI Aa Al | WaAt
terms of cost benefits and savings through efficiencies of scale, or in terms of affordance of
pedagogic opportunities and enrichment, or in meeting educaianeeds and goals which

are not achievable in other ways. However, as with many of these principles, there are some

for mid abledefinitionalproblems,aboutwhatto includein the costs(or indeedthe benefits).
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Once content has beedeveloped using the abowmentioned principles the next step is to
choose the platform and method of delivery. Evaluation and assessment are the last steps of

the development.

|.D Compilatiorof the trainingcontentoutlines

The partners of the project created an outline of a training structure which can be used for
the development of a training outline. While working with this outline, it is essential to
considerthe generalprinciples,dentified by the partners,whichshallbe adaptedbeforeeach

training:

Beforedevelopingatraining,it shouldalwaysbe adaptedaccordingo different aspects:

6 Who are the participants? What is their background (different education, physical

capabilitiessocialandethic groups, gender, etc.)?

O«

Therelevanceandappropriatenes®f the contentfor the learners

The motivation behind participating in the training. Are they participating due to

o«

initial interest?lsit amandatorytraining?Arethey planningto learnfrom the training
asend-usersor arethey future trainers themselves?

0 Innovativeness. Are there more innovative or dynamic exercises which could be used
in the training?

0 Effectivelearningmethodsfor the type of learners Whatisthe bestlearningmethod
for the participantsof this specific training?

0 Effective assessment methods. What is the content of the training? Is a knowledge
based quiz the best assessment method or would a final discussion be a better tool
for assessment?

6 Consistencytransparencyandeaseof useof thetrainingtools andmaterials

6 Available resources: Location and facilities of the training, resources for training

materials.

Thetrainingshallthen be developedaccordingo sectionsandunits:

Thetrainingintroductionshallincludea welcomemessagelegalinformation (anonymity etc.
if applicable), as well as information on the training itself. The training participants shall be

informedof the purposeof this trainingandthe competencesndskills to be acquired the
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training. It is recommended to mention why the training module is especially useful and
practical for the participants of the specific training, fostering their motivation to participate

andinteract.

Techniques/tools: Icereaker eercises can also be used in this section to get to know the
participants and build a safe and comfortable environment for the participants to learn and
sharein. Theintroduction shouldnot needany sidematerial (presentationsgtc.)to allowfor

amore engagingvelcomeandan establishmenof personal connection.

Before deciding on the content and activities of each unit, the trainer should always consider
the expectediearningoutcomesof the respectiveunit. Thisfostersa more organised trainig
and guarantees that the developed content stays on track with the original topic of the

traininganddoesnot includeunnecessaryopics.

The subjects covered in the training are separated into units. Each unit can have multiple
topics which should be connected to each other. Before starting each unit, the trainer shall
provide information on why it is important to learn about this topic. What is the importance

andusefulnes®f thistopic? Why areve learningabout this?

Afterwards, the main content of training can start with the first topic of the first unit. Topics
which are connected or related to each other should all be covered by the same unit, while
topics which focus on other subjects are recommended to be clearly sepaitatanother

unit. This further supportan organisedraining structure andavoidconfusion.

There are different kinds of topics under each unit: Topics for understanding / study and
Topics for application. Topics for understanding and study are topics which cover theoretic
knowledge, background information, knowledgased topics. Topics for application cover
the practical aspects of a topic, for example, important advice when agptiien knowledge

andinformationon howto applythe knowledge.
Examples:

0 Topicfor understanding study: Whatis SkypeVhatisit for? Whatfeaturesdoesit
have?
Topicfor application How to use Skypefor my own situation? How to adapt the

featuresto my needs?

17
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6 Topics for understanding / studynportance of engaging learners in a training. Why
isit important to motivatethemto participate?
Topics for applicatiarHow to motivate participants? Example of exercises which

canbe usedo fosterenthusiasmandinterest inthe training.

Techniques/tools: The trainer can us various tools for the topics for understanding. Graphs,
videosandimagedostervisuallearning,while presentationoften supportunderstandingdue

to the possibility of reading some of the content. The trainer can also utilise exercises like
quizzes,case studies, Frequently Asked Questions segmentsr reflection exercises.The

trainer should consider the type of participants of the training andréepective content of

the unit when choosing the tools and exercises. If the unit focuses on change and awareness,

areflectionexercisemight prove more usefulthana quiz.

Topics for application should include good practice examples, case studies, decision making
scenarios or role playing. This supports the understanding of hoapfily the learned
knowledgein practiceandenablesparticipantsto comprehendwhat the knowledyelookslike

duringimplementation.

Each unit shall include an Activity for review and an Assessment activity. The Activity for
reviewisasummarnyor desigrwhichincludesthe keypointsof the learnedtopicsandprovides
the learners with a way to study and revise what they have learned in an easy and fast way.

Thisactivity canincludetext summary, diagramsablesor images.

The Assessment activity should be an activity to assess if the participant has learned and
understood the content of the unit. This activity can be implemented with a quiz (true/false,
multiple choice, etc.), as well as a satlsessment, depending on the topics covered in the

unit.

Onceall subunitshavebeencoveredand assessedhe trainingshouldbe concludedwith two

final activities.

Interconnection activity: To further highlight the practical application and connection of the
knowledge the trainer shallimplementaninterconnectionactivity. Thisactivity is basedon a
case study or mind map and enables the participants to discuss the practical application they

foreseeandsharetheir perspectivewith each other.
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Final activity for application: The final activity is an open activity, asking if the participants
haveanymore questions especiallyregardingthe applicationof the learnedcontent. Allopen

guestionsandconcerns cate shared irthis section.

Thetrainer canalwaysprovideadditionalsidematerial,especiallyif the discusseadontenthas
some aspects which are hard to discuss in the training due to time limits or other restraints.

Thissidematerialalsoenables interestegbartiesto further exploreatopic.

After considering all these aspects, the training can be developed and structured into an
organised training module, fit for the specific participants and guaranteeing the best possible

impact.

|.EELearningcontentproduction
The production of content that was used in thdearning platform (for the 6 Modules),
developed during the implementation of the DigitA project, included the development of

following:

TrainingMethodology
Adulteducationprinciples

Online learningprinciples
Instructionaladequacystandards
Trainingapproachof the DigitAcourse
Trainingmethodsandtechniques
CourseModules'outline

Desigrof Quizassessment

© © N o 00 bk~ 0D PF

Developmenf trainingmaterial Table

10. Qualitychecklist

The Training methodology within the framework of DigitA project is based upon specific
principles, standards, training methods and techniques with a view to enhance the learning
procedureby developingmaterialin acreativeandattractiveway. Atthe sametime, activities
that are in line with dearning are employed in such a way so as to lead to the acquisition of
the desired knowledge, skills and competencesas came up through the needs analysis

process.
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Adulteducatorsshouldhavein mind the waythat adult learn,whenit comesto the designof

atrainingcoursein asensehat they differ from youngerearnersin termsof pastexperiences

and selfawareness, elements that are directly connected in how they perceive things. Litster

OHnMc U A R 8hé prindipleSaRleainiid afle adet of basic concepts, leading ideas or

requirementsanddefinethe overallactivity of instructorsor adult learners In fact, they refer

to the category of normative knowledge which prescribes how training should be, and thus

regulate theactivity of the participantsin the educationalprocess.

Asdescribedn SESB&017),the following principlesof adult learningarewidely applied:

0

o«

Adultsorganizeandmanagethemselves.

Adultshavethe life experienceandthey useit in the trainingprocess.

Thetrainees have reacheghysicamaturity andlive in adult society.

Adultsare executorsandsolveproblems.Adults participatén learningprocesses
connectedusuallyto their job, whichis problemcentredandgoaloriented.

Adults are selfconsciousand therefore, seekto active participate in their learning
process.

Adultslearnin different waysand displaydifferent reactiontimes.

Adult teaching is tailored to their individual specifics, different learning styles and their
own pacefor acquisitionof knowledgeandskills.

Adult attitudestowardslearningare basedn their past experiences.

Adultsperform alot of socialrolesandresponsibilities.

Adultshavedifferent sociceconomicand culturalbackgrounds.

Adultsviewtheir life experiences apart of their identity.

Adults are motivated to learn to achieve change;realize the importance of new
knowledge, skills and habits when they see that what they are learning is related to
meetingtheir needs.

Adults repeat learning patterns they have used in the past. Training provides support
for effective learning processesthrough active teaching techniques such as
brainstorming ole playetc., allowingknowledgeandskills to beput into practice.

Adults have their individual qualities and independencéeake matters in their hands

It givesthem the opportunity to changetheir own imageof the world aroundthem and

to definetheir placein it.
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Online learning is commonly referred to the intentional use of networked information and
communicationstechnologyin teaching and learning and it consists one of the many
terms that are also used instead ofearning (such as virtual learning, distributed learning,

network andweb-basedlearning) inorderto describethis modeof teachingandlearning.

Fundamentally,they all refer to educational processesthat utilize information and
communications technology to mediate asynchronous as well as synchronous learning and

teachingactivities.

Inthis projectonlinelearningcanbe seenasapplicationsof ICTusedasa learningtechnology

whichmayencompasgpart or allof the elementsfrom a spectrum:

6 information/datafor andaboutlearninggincludingdigital assets
0 LearningObjects

6 authenticonline researchiesources

6 modelsandsimulations

6 toolsfor e-learningapplications

6 ICTlearningsupport,learningresourcesor ICTpackages

0 userguidancematerials

0 courses packages (pathways) which may be deliverelineffor, in blended or in full
mode,online,at adistanceand maybe supported,supportand/or be exploitedby an

online communityof learners.

The instructional adequacy component refers to the extent to which the content under
development provides the necessarykind of support for learning and meeting the
instructionalobjectivesassetin the theoreticalframeworkandthe curriculum.Thefollowing
framework provides a common core of quality elements that ensure the adequacy of the

producedmaterials.

More specific, the following framework provides a highiel overview of all relevant quality
components, where they are plad and how they relate to each other. The main purpose of

it isto clarifythe relationshipsandboundariesof the rangeof work on quality (andthe related

terms used), encompassingthe different quality interests and priorities of different
stakeholders: industry, academia, professional development, learners and so on. It exposes
intentionaloverlapsandsynergiesandpossiblgensionsat the interfaces It enableshe same

realitiesto be viewedfrom different perspectivesan essentialactiity if misunderstandings
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and tension are to be minimised. It is also designed to be gentirat is to say, meaningful

at alllevelsin the system.

Infrastructure
Provision

Technical
Standards

Content Digital
Staff

Pedagogic
Affordances
andPractices

Institutional
Development

As for the core Instructional adequacy standards that should be taken in account when

designing online courses, accordinglte Association for Educational Communications and

Builtenvironment

Theimplications of deployment and accessfor design/modifying
schools/collegesf the future

Network Contentworksin connectedenvironmentsincludingthick/thin
requirement authenticationconnectivity

Equipment Thecontentworkson the equipmentavailable;memory, peripherals
requirements (accesslevices), etc.

Accessibility Technicahccessability0020issues.g. W.A.l.guidelines jincluding

specifications

accesgleviseissues

Interoperability

Interoperability between systemsand content, includingmetadata,
use of browsers,content packaging+ hosting repositories;LO
ingesting

Functionality

Product/serviceoffers functionality required and remainstechnically
robust, resistantandsaleablen arangeof computerenvironment

Desigrprinciples

Followsgood designprinciples,e.g. usingacceptedHQ approaches,
navigationeffective,consistentinterface,useraccessibilityetc.

Qualityof assets

Theinherent video/audio/graphic/textual quality and mix of the
digitalassetqpictures text, animation,audio,video,etc.)

Fit to curriculum
requirements

Relevantfor the curriculumit claimsto support."Curriculum”hereis
a broadterm; It mightbe for aninformal learningagendaasmuchas
anationalcurriculum

Contentdesign

Thedesign/choiceof the product supportsgenericgood practicein
affording accessibleauthentic, intuitive and fit for purposecontent,
suitablefor the needsof different learners

Planning Course design, planning and preparaton by the
practitioner/developer(aims,outcomes,progressioron, blended,
dynamicsof course/group

Learning Thedisposition of learners; their attitude, skills, interaction and
motivationto learn

Assessment Embeddedissessmentfteachingandlearning-assessmenrfor, asfor
learning;dataaboutlearning

Teaching Thedispositionof teachersteachingskillsand knowledgeof how to
use (online) resources/content/enrolimenttheir ability to critically
reflecton andevaluateeffectiveness

Management Highlevelpurposel eadershiplecisiongelatedto choiceand

planning implementationof provision,includingstaff developmentand
evaluationplans.

Institutional The capability of the institution to deliver (network

delivery procurement/provision) Alsotechnicalsupportandlegal/acceptable

userequirement

Deploymentaccess

New recoursesare deployed and made availableto the learner -
anytimeandanywhere institutional infrastructureand/or e-learning
platform

Figurel - CommonFrameworkfor e-leaningquality

Technology(2017) theseare thefollowing:

6 Purpose- it is clearly articulated through goals and objectives and it is twofold, in a

sensethat addresseso both oninstructors andearners.
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d Assumptions ¢ they are based on & (i dzR $yoii BKn@Wwledge and established
understandings and skilk y G KS OF&asS 2F 2yftAyS €SINyAy3
ability to usedeliverytechnology

0 Sequence; it concerns a mandatory element that assures the promotion of efficient
knowledge acquisition whichshould be in consistencywith the prior-knowledge
assumptions.

8 ActivitiesU KS& 2LISNY 4GS a (dKS a@SaasSté F2N) GKS |
Either active or passive,activities should be chosen carefully in relation to the
aGdzRSyitQa tS@St 2F (y2¢ftSR3IS:E oAftAdGe FyR S
well.

0 Resourcesdeeplearningandextendcoursecentredexperiencegandactivitiescould
be achievedhroughmultimodalresourceengagingeltdirected,extendedlearning

0 Application - Effective course design incorporates opportunities to practice newly
acquiredunderstandings andkills, both independently ancbllaboratively.

0 Assessment the sequence should include points of assessment for purposes of
feedback and review, with instances of-teaching as necessary for students to
acquirefull understanding

0 Reflection¢ it is intended to deepen the learning experience and may serve as
reiteration of purposeat keypoints duringthe course.

0 Independent Learning ¢ each and every effective course design incorporates
opportunities for independent learning, including also opportunities for feedback,
review, andreflection,which areresonatedwith the purpose

0 Evaluationc It shouldbe multidimensionalacquisitionknowledgeandskills,student

selfevaluation, teacher selievaluation) offering a fully articulated basis for judging

the success of the course and the students as well as providimignation that can

help shapefuture iterations ofthe course.

The e-Learningcontent production processis similar to a building, where every floor is

founded onthe loweroneandacts asa basis fothe next.
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"Cascade” method

Collecting
Analysing
Data Processing

INFORMATION

Figure2 - ADDIEmethod (analysisdesign,development,implementation and evaluation)

Needs analysis is the first step in the process. The information collected, examined and
processediuringthis analyticalphasecoversall aspectghat haveto be examinedn depthin
order to produce the course or training, namely, targets, learning context, requirements and

trainingobjectivesand performance.

The requirements document represents the analytical output and the input to the design

phase Duringthe designphase manyelementshaveto betaken intoaccount:

6 Coursedeliverymodes,from fullyonlinecoursego blendedforms

6 Didacticmethods,from sef-learningto web-basedcollaborative learning

6 Coursestructurein termsof contentdesignandcreationrelatedto courseobjectives
6 Content concept map (syllabus)that summarises.explainsand connectsall the

choiceanade,providinganoutline of contents andearningpaths.

The syllabus enables progression to the next phase of theaening course production
process and representing the core of the production process. This is course development,
which consists of developingantent that includes learning objects (LOs) and interactive

activities anccollaborativetasks.

Oncecontenthasbeendevelopedthe nextstepisto choosethe platform andthe method of
deliverythat bestsuitthe needsof the participantsandto setup atutoring planto supporte-

learnersoperatingin avirtual environment.

24



-~ assoclazione \

Co-funded by the V, ; DM 2000 |
H Erasmus+ Programme
of the European Union

www.idmZOOO.ary D 1 ;‘3 i TA
.

Evaluatiorandassessmenis the last step,but sinceit concernghe overalltraining processt

needsto betakeninto consideratiorat all the different steps previouslygescribed.

Within The framework of DigitA the training method proposed is Asynchronous Learning.

More specific, Asynchronous learning is the method where learneenath course from a

different place and in different time than the rest of the participants and the instructor. This

kind of method providesthe learnerswith the opportunity to implementthe trainingprocess

according to their specific schedule cultivating at the same time, their abilities fegsdiéd

learning. In other words,the benefitsfrom adoptingsucha methodarein relationto flexibility

FYR €SIENYyAYy3I Ay 2y SQa 2gy spedifiOtdrdet groifpSof adultl { Ay 3 A
educators that DigitA is addressed at, and the requirements in time that their profession

entails, then it becomes obvious the selection of this method. On the other hand, the main
disadvantages are connected to the mode SfHINYy Ay 3 FyR f SIFNYSNRa Y2i:
isolation and the risk of apathy but this is probably not the case when it comes to adult

educators.

With regardto techniguesemployedin DigitAtheseare selectedaccordingo the addedvalue

they bring into thelearning environment in terms of motivation and engagement. According

to FAO (2011) Instructional methods and techniques are separatedin three different
categorieswhich are: i) the expositive ones that put emphasisin the & | 6 & 2 NafJG A 2 y ¢
information, ii) the application methods where learners through specific procedures and

steps build their knowledgsii) the collaborative oneghat concern the knowledge gained

through exchange of knowledge and experiences between participants. In DigitA willdbe use
creatively a mix of techniques that fall under these categories. These main techniques are

presentedbelow:

6 Storytellingg it is a narration that concerns information given in a realistic context
and entails actions or/and decisionsthat a number of charactersshould take.
lllustrations,videos andmagesare usually used

6 Case studiesconcerns challenging situations where learners should take a decision
among a number of options. Constantfeedbackand collaboration are the key
elements inthis technique

6 Gameg; usuallytheyreflecttypicalreat life situationswherethe learnerbyfollowing

specificrulesand procedures shouldomeup with at the end,with a decision
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6 Collaborativelearning ¢ it requiresthe collaborationbetween two or more
participantsthat leadsto the promotionof cognitivedevelopmentandselfesteem.

6 Demonstration practice method; it is employed when it comes to teaching specific
procedures

6 Peerto peercinthiscase learnersupportandmonitor eachother.

It is noteworthy that at the end of each module there will be provided also additional tools

where the reader will have the opportunity to be introduced and explore more options

regarding digital methods and tools. In this way, s$fef can enrich the training material and

to provideahighlysatisfactorytrainingexperiencedo his/heraudiencehat will be at the same

GAYSET Y2NB F20dzaSR 2y 2ySQad AYRAQGARdAzZd f ySSRao

helpfultool for the numerouspathwaysthat he/shecouldtake duringthe trainingprocess.

7. CourseModules'outline

The development of the content of the 6 Modules includes a pilot phase where Modules'
content outline was created in order to facilitate the productions of the final content. The
outlines consisted of Title of Module, Description, Learning Outcomes (knowledge, skills,

competencesanddescriptionof the content divided inUnitsand Topics.

Thismoduleputsemphasin the needfor adoptingpedagogidearningstrategiesthat foster
the active involvement of the learner during the learning process andpromote his/her
engagement. Basic elements for empowering learners, recognizing the existence of
needs and employing strategies adapted to those needs, identifying factors that affec
motivationandactiveengagementpromotingthe roleoff S I NdigBaN#in2xt,recognizing
the significanceof equalaccessibilityandinclusionfor all learners,andfinally,introductionto

activelearningandlearnercentered strategiesvill be presentedin this module.

After completiorof thismodule thelearnerwill/should:

Knowledge:
o Distinguistdigital pedagogicastrategiesaccordingo f S I NgigRaN:Bin@xt
8 LRSYGAFTe RAIAGEHE GSOKy2ft23ASa |yR ai

support

6 Definewhichdigitaltechnologiescanaddresshe specialneedsof individuallearners

6 Handledigitaltechnologiedo visualiseand explainnew conceptsin a motivating
andengaging way

6 Be acquainted with digital learning environments and activities that are motivating
andengaging

0 Be aware of the principles used in design for increasing accessibility in resources

digital environments
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6 Have a comprehensive understanding of the importance of personalized learning
differentiation of instruction

6 Be aware offte basic characteristics of active learning strategies, applications and
tools

6 Beawareof thetoolsandmethodsused formeasuringaccessibility

Skills

6 Develop or demonstrate alternative or compensatory tools or approaches for
learnerswith specialneeds

6 Design principles for increasing accessibility for the resources and digital
environments used iteaching.

0 Prepare for different learning pathways, levels and speeds when designing, selec
andimplementingdigital learningactivities.

6 Toadminiskrlearnersto activelyengage withithe subjectmatter at hand

6 To handle digital technologies to visualize and explain new concepts in a motivati
andengagingvay

0 To define which digital technologies can address the special needs of individual
learners

6 Torecommendappropriate digitatechnologiesandresourcedor equitableaccess

Competences

O

Recommendppropriatedigital technologiesandresourcedor equitableaccess

6 Defendthat all studentshave accesw the digitaltechnologieuused
6 Evaluate the suitability of the measures implemented to improve accessibility and
adaptstrategiesaccordingly
6 Conform employ digital learning environments or activities which are motivating a
engaging
6 Recognizinghat allstudents have access the digital technologiesused
6 Handlingnew concepts iracreativeway
0 Awarenes®f challengesn their taskrange
6 Demonstratingpersonalizedearning
6 Adaptingstrategiesaccordingly
6 Implementingactive learningvith confident
Content
Units

1.Accessibilityand Inclusion

2.Differentiation and Personalization

6 Definitionof Terms

6 Factorsaffectaccessibilityo digitaltechnologiesandinclusion

0 Learners of Special support: needs, digital pedagogical strategies, alternative tg
andapproaches

o Digitalpedagogicastrategies usedor identificationoff S I NdigBaNtnéext

6 Desigrprinciplesfor increasingaccessibility

6 Identifiedtoolsfor increasingaccessibility anghclusion

6 Measuredor assuringaccessibilityduringlearningthroughdigitaltechnologies

® Toolsusedfor monitoringl O O S & dikh@ovdmeni & Q &

0 Introductionto differentiation Instruction:definition andfeatures
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06 Personalizatiof Learningmeaningandfeatures

6 Resourceandtoolsusedfor personalizedearninganddifferentiatedinstruction
o6 Differencesbetweenthe two methodologies

06 Factordor successfullifferentiatedandpersonalizedeachingandchallenges

6 Waysto deviseindividuallearningplans viadigitaltechnologies

3.Activelyengagindearners

0 Definitionof activeengagemenandmotivation

o Factorghat affectf S I Nafcfvdm

6 Introductionto activeengagemenstrategies

06 Characteristicef engagingligital learningenvironments

> ' OGUADPGAGASE dzaSR FT2NJ f SINYSNARQ | OGAD
game design, quizzesc.)

6 Activelearning:keystrengths ancthallenges

6 Digitaltechnologiesandapplicationsor the supportof active learningtrategies

6 Monitoringthe suitability of digitaltechnologies usetbr active learning

The assessment that was implemented included the creation of autonomous quizzes that
were used to assess knowledge, skills and competences at the end of every Unit in each
Module. The learners when taking the quiz will answer questions related to the responding

Unit andincludethe followingtypes:

0 Freetext

6 Multiple choicewith asingle answer

6 Multiple choicewith multiple answers

6 Shortingchoice (answersiith the rightorder)

6 Matrix shorting(matchanswersn different columns)
6 Fillin the blanks

0 Selectiorfrom alist

After the completionof the test the learnersareinformedaboutthe scorethat they achieved

(rightanswersyandare shown the righainswersn whichthey gave wronganswer.

In order to design the content of the 6 Modules another tool was introduced to assist the

categorizatiorof the content inthe followingsectiongappropriate iconsvere created):

Icon Title of Section Details
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Information/Theory

Write downinformationandtheory about
Topic/Unit

Thinkaboutit

It couldbe someshortquestions fofurther
thinking

Additionalinformationfrom
externalresources

Shortintroduction of the resource.
It couldbe either alink or adocument,etc.

Video

Shortintroduction of the video.
Thevideoshouldbe embeddedin the platform.

Reflectionexercise

It couldbe areflectionexerciseor a shortquiz

e
e W
if Qg f} Applywhat you havelearnt Choosébetween:Goodpractices casestudy,
a%%@ decisionmakingscenario, etc.
[ ¥ 7 b
\’7‘ ,i 'i‘ Solvea problem with peers Exercisethat couldinvolvemorethan onetrainers

Review

Write a summaryor designatable or diagram

Seltassessmengxercises

questions

at least 1 assessment activity per unit min 6

Thefollowingtemplatewascreatedto aim the productionsof the contenttakingaccountthe

previouslymentioned Sections.

Template for the development of training modules

Answer the questionWhy is it
important?

[Explain in a simple and catch
manner  the importance/

usefulnes®f the subunitfor their

job]

Module x [title]
Subunit Script Techniqued tools/ exercises Sidematerial
Introduction | After the end of this moduleyou | Text None
willo § 1ot S G2X
[write the 5 mostimportant
thingsin simplelanguage]
Unit 1 [title] Motivation Text& standardgraph None
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Topicdor understandingktudy Choosdor eachTopic: Thisrefersto what further readingwill

Topicl

[write the script or describe/
insertthe graph]

Topic2
XX XXX
Etc.

text, link, graph, presentation,
narration (audio),  video,
reflection exercise (question,
quiz,casestudy),

FAQresourcesection
E.g.-Topicl ¢ text +graph
Topic2 ¢ video

Topic3 ¢ reflection exercise
(quiz)

Topic4 ¢ resourcessection

be included (links) and eventually
what kind of sources have to be
collectedby thepartners

Topicdor application
Topicl

[write the script or describe/

Choose: Good practices, case
study, decision making scenari
REAICASES

E.g.Topicl ¢ goodpractice

This refers to any supporting materi
will be included (links) and eventual
what kind of sources have to be
collectedby thepartners

[write 1 or 2 questionsfor reak
life application]

insertthe graph]
. Topic 2 ¢ decision making
Topic2 scenario
XXX Tools:text andperhapsgraph
Activity for review Choose: summary, table or | None
. .| diagram
[Write a summary or desig
atable or diagram (the diagran] Note:1 review activity per
shouldbein aseparate file)] subunit
Assessmerdctivity Choose: truef/false, multiple | None
. . . choice, matching exercises, se
[Write the questionsand choices 9
. assessment
of the test ¢ max6 questions]
Note: 1 assessmenéctivity only
persubunit
Unit 2 [title] Idem idem idem
Unit x [title] idem idem idem
End of | Interconnectioractivity Choosecasestudyor mindmap | None
module . .
[write the scriptof the casestudy
or draw themind map]
Finalactivity for application Openquestions None

Animportai t factor when creating content for anlearning platform is checking thoroughly

the quality of the content in order to provide a high qualitylearning environment. The

following Qality checklist Tool was implementedto facilitate the content developersto

checktheir ork against certainlist of quality factors.

Quality checklistitem

Isit simpleand clear?(if in doubt, asksbdelse)

Needs Final
Ok | .
) improvement Status
X) X)
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DidI coverall learningobjectives/contents?

Isthe text brief/ well segmented?

Dol usehumour?

Dol build on life experience®f adulttrainers?

Is there an agreeablevariety of media (text, graph, audio
etc.)?

Dol encourageeflectionandcriticalthinking?

Checlgrammarg spellingg word order

Tips
Pleasemind the following (examples):

1. Length
2. Generalapproach
3. Spelling syntax,phrasingissues

4. Unification of layout

I.FTechnicainformationon the functioningof the OnlineLearning=nvironment

L 9 #DigitA Team Tools Media ® English Q

Module 3: Teaching Assessment

Professional |
! Modlule 2: Dighal andLeaming

Empowering Module 6: Faciliiating
learners Learners’ Digital

T

5 A 3 Aléari@gimethodology is closely related to the LINE 2 $-@aiming platform
(https://digitaleducation.tdm2000.org/platform) which was designedand developed by

Center for Social Innovation (Cyprus) with the cooperation and contributiormatters of
content - of the entire project partnership. Given the demanding nature of the learning

content,the platform waskept simple,userfriendlyandwith basicbut sufficientfunctionality
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in order to make reading a pleasant and interesting experience for the learner. Learners do
not need to sign in. With 1 click, the user can be immediately directed to the home page of

the platform. Thee-platform includes6 Modules Namely:

ProfessionaEngagement
DigitalResources

Teachingand learning

Assessment

Empowerindeaders

Facilitating S | NJi§itAlEofpetencies.

o a0k 0w N PE

.8 OfAO1AY3 wQasSsS Y2NBQQ dzyRSNYSIGK GKS AYLE3S

contentof the respectivemodule.

Each Module is divided intdnits. Each unit is divided intdopics The number of Units and
Topic may differ from module to motki At the end of each Unit Quizis displayed. Users

do not have to compulsorily go through all Topics to reach the Quiz. The idea behind this
functionisthat the platform mayattract more advancediserswho maywishto skipModules,

Units or Topics they are already familiar with. Though, the Quiz at the end of each Unit
containsquestionswhichaddressall Topicsof eachUnit. Usersare stronglyencouragedo go
through all topics in sequence even if they feel that they already krmmnidsues which the

topics address.

CKS AYGSNFIOS 2F az2RdA $43 -LIWB @ Hatdny &hat2 LA 08 A 4

usabilityisenhanced andgimplified.

Finally, all theReferencegbibliography etc.) are concentrated at the end of each Module.

Userscanaccesghe Referencest anystep.

I.GHypothetical scenarios for the training adaptation in different scaialral
settings

1. Greece

SecondChanceSchools

Introduction
A Second Chance School constitutes an innovative public adult education school of two
I OF RSYAO &SINEQ RdNIGA2Yy D ! OSNIATFTAOIGS Sl dz gI

after successfuhttendance.Thea O K 2c@rfic@ldm differs from that of the normal
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education,it ismore flexibleandit followsanadaptedteachingmethodologyandassessment

of thetrainees.

The Second Chance Schools were established in Greece by the Law 2525/97, in the context
specifiedby the declaredprinciplesof the EuropeanUnion. The programmeforms part of

GKS hLISNFGAZ2YIFE tNRINFYYS G9RdzOI GA2Y YR [ATFSE
Research and Religious Affairs and it ifucaled by the European Union (European Social

Fund)and national funding.

The Second Chance Schools target people above 18 years old, who have not completed the

compulsorysecondary education.

The institution of Second Chance Schools is a European programme within the framework of
the fight against social exclusion. These Schools aim to offer adults opportunities to enter
again the education and training system, form a positive attitude towards learning, acquire
basicknowledgeandskills,enhancetheir personalityandfinally, faciitate the accesgo labour

market.

The total duration of the programme is 18 months, i.e. two academic years. The weekly
programmeconsistof 25teachinghoursandthe coursegake placeduringthe eveningfrom
Monday to Friday. The coursesof the SecondChanceSchoolswhich operate in penal

institutions, take placeduringthe morning.
Thecoursedeingtaught are

0 GreekLanguage

6 Mathematics

6 Englisn.anguage

6 InformationTechnology

6 SociaEducation

6 EnvironmentaEducation

6 Physicabciences

0 Cultural- AestheticEducation
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The innovation of the SecondChanceSchoolsconsistsin forming consultancyservices,

includinga Career Adviseandan EducationaPsychologist ikveryschool.

Particular emphasis is placed upon the acquisition and development of basic skills,
competencesand general knowledge, the use of new technologies,learning a foreign
language, counselling and vocational guidance, in order to significantly improve the access to

the labourmarket.

Thereare 63 SecondChanceSchool$SCSlloverD NB S 13 &glois.

The aim is to adapt the training provided by Digitke&ning platform in order to be used by

adult students in Second Chance Schools in Greece. Considering that Second Chance School
constitutes a public adult education school equivalent to secondaryatchost of the adult
studentsare underqualifiedand underskilledand most of the times digitallyilliterate. Allthe

design principles of the training of DigitA platform can be applied and there will be a need a
different approach on the content desigaking under consideration the knowledge, skills an
competences of the learners. This new approach for the training adaptation of DigitA could

include:

O«

DefiningLearningObjectives

6 ChoosingAppropriateLearningActivities,Methodsand Techniques
6 CreatingModules'outline

6 Developingcontent(categoriesandsections)

6 Designingassessmenfvalidation,recognition,etc.)

2. Romania

InRomaniaa seriousissueappearsduringCOVILxrisis relatedto the suddentransitionto the

on-line school. While gymnasium students are able to use a computer or a smartphone even
better than their parents so they are able to attend the-lare classes, most of the children
fromLINA Y+ NB & OK #hid withddzhdZf RN (1 R@ & dzLILI2 NI @

PYTF2Nldzy 1St SALISOALFEE@ Ay NHzNIf | NBFasz LI NE
children.Many schoolsprganizationsand Mixt SourceManagementareworkingto facewith

this problem.
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The learning units could be adapted to the needs of this particular target group: parents who
havechildrenin primaryschoolandneedto improvetheir almostinexistentlCTskillsin order

to support thechildrento attend online classes.

Theadaptedprogrammeshouldfocuson increasingcompetencieselatedto Informationand
dataliteracy- to articulateinformationneeds,to locate andretrieve digital datainformation
and content in the particular case of primary school pupils for supporting them to access the
online classes. They will also learn how to judge the relevance of the source and its content
and to support their children to store, manage and organise digigah, information and

contentrelatedto school progranflessonshomework etc.).

The second area of Digital Competence Framew@&mmunication and collaborationwill
considerthe LJ- NB capaditXo interact, communicateand collaborate throughdigital
technologies while being aware of cultural and generational diversity supporting their
children in accessingon-line classesis an intergenerational processby default. On the
particular background of the community taken in consideration to set up this dasmall
town with a big ethnic minority (Roma) that lives in a high risk of social exclugtum

awarenes®n culturaldiversityisassuredoy mixingRoma parentsvith other locals.

The other 3 areas of Digital Competence Framework are also adapted on the particular
context of parents who need to support primary school children in the online formal
educationaprocessParticularlywe mentionthe fourth I NB{I I =% Sfdc@sédon supporting
parents toassureO K A £ R NB y thaon-lid efvBonmentA y

The plan foresees the organization of blended activiti@s attendance classes for small
groups of parents, where the trainer will support participants in gaining basing skills related
to how to use a computer, how to accesslaore platforms etc. We will combine theoretical
presentations with interactive exerciseghen participants will dondividual homework by

themselves and, ithe secondstage together with their children.

3. Denmark

The content and the online environmentthe project DigitA have developedand produced

could rather easybe implementedby a minor adaptation tomany adult educationsin
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Denmark at several levels. The main focus could be on enhancing and formalising teachers
digitallycompetencesmeededwhenteaching At our neighbourschoolandclosecollaborators

AarhusHFandVUCthe implementationand adaptationcouldbe obviousfor severalreasons.

The school both have both flexible and targeted educations. Aarhus HF & VUC is a large and
exciting school with a wide range of subjects, educations and organizations. They offer single
slbjects and educations for young people and adults at levels from primary school to the
highest upper secondary level. We also offer Preparatory Adult Education (FVU), Dyslexia
Educationand Online Education.In general, they have a large number of coursesand
educationsspeciallyadaptedto the needsof their students.Thismeansthat asa studentyou

can in most cases have exactly the course that corresponds to your competencies, your life

situation- e.g.with childrenor work - andin relationto persona goalswith the education.

As it is a large school with many different educations and organizations, there are also many
RATFSNBY(G ONRGSNAI Q& G2 FLIWLX& FT2NJ FRYA&ZAAZY D
and HF individual subjects. Upper secondary supplementation is free for the first two years

after completing upper secondary education. After this, there is a participant payment per.

GSsubjects.The2-yearHF(Upper secondarypyslexia educatioand FVUare free.

To receive SU (state financial education support), you must have at least 23 hours per week.
If you have children under the age of seven, you can get SU if you have 17 hours per week.
week. 2year HF is SHligible. The monthly payment from tratate is 850 euros (kr. 6.321)
andstudent camapply for amonthly loanat 435euros(kr. 3.234).

AarhusHF& VUCoffersteachingwithin:

0 GeneralAdult EducationAVU)

0 HigherPreparation(HF)

0 HighSchoolSupplemen(GS)

0 DyslexigeducationOBU)

0 PreparatoryAdult Education(FVU)

The 2year HF is a high school education where you become a student at 2 years. You can
qualify for to apply for ALL higher education and you can start directly after 9th grade. A 2

yearHFconsstsof a numberof compulsorysubjectsand electivesubjects whichare
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combinedin the followingstudy-oriented subjectpackageswhichareaimedat differenttypes
of highereducation.If youdo not needan entire education,you cansettle for the HFsubjects
you need. HF via single subjects is a flexible organization that can be adapted to private and

workinglife.

At AVU,you cangetthe academiqrerequisitesat the 9th and 10th gradelevelthat youneed
to progress on e.g. vocational education, HF or other youth education. They also offer tuition
at Basis, which is levels below 9th grade and they also have offers for you who need to get

ready forAVUor employment.

In DigitAcontextaninterestingopportunity is Onlinetuition. HereTheyoffer onlinetuition so

you can study from home online when it suits you. The teaching takes place based on the
school'd T platforms,from whereyou getaccesdo your academianaterialsandassignments

in the subjects and levels you follow. The teaching is organized in the course ofnhand
assignmentswhichyourteacherscorrectandgivesfeedbackon. At all subjectd levels,there

isthe possibilityof individualhelp duringmeetingtimes atthe schml on setdates.

TheschoolAarhusHFandVUChason their websiteaformulateddidacticit strategy.Thesub
goalsof the e-didacticstrategyandactionplansarebuilt aroundthe developmentof 4 overall
digital competencies in the course participants: Operational (Find, select and apply various
digital tools and platforms), Productive (Participate in and contribute creatively to
dissemination digital), Participation (Commit consciously, critically, ethically and responsibly
online and in social media) and Information (Search,apply, refer to and be critical of

informationonthe Internet.)

Both the work done in the project DigitA and in more general from the framework of

DigiCompEdu the are many coincidences and similarities. A significant difference is the main
focus.Atthe schoolfocusisona i dzR Geyilinéntibr digital competencesln DigitAthe focus

Ad LINAYfe 2y (GKS (S OKSNE o6dzAif RAy3a O02YLISGSyOa
progression. Here it could be fruitful for Aarhus HF and VUC to implement and adapt the

contentandonline environmentdeveloped angroduced inDigitA.

4. Cyprus
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Given:

- | & LINHea Q

- thefactthat the countryhasonly one publicuniversity(Universityof Cyprusiandone
technicaluniversity (Cyprus Universiof Technology)

- thefactthat Cyprusattractsbig numbersof Third CountryNationalstudentsfrom the

neighbouringcountries andcontinents (MiddleEast Africa, Greece)

the sector of private tertiary education is thriving, especially during the last decade. What is
important to note is that private universities are not content with just providing services to
students but have gained a prominent role in the local economy and society. They are often
the introducers of innovation, entrepreneurship trends and scientific advancements.
Especially regarding training (and adult training), somem among the private universities have
invested significant funds to discover and launch innovative learning methods. As a
conclusionprivate universities(undergraduateprogrammesa I a i d@gtdesPhDstanbe

an ideal partner for applying and spreading the DigitA methodology while impacting the local

adulttrainingcommunity.

The way to achieve this is synergies to which most private universities are fully open. Center
for Socialnnovation has been cooperating with the private institutions for a lot of years and

this creates asignificant advantage.

B @niversityof Nicosia:Educationof Adult EducatorsandVVocationalEducationand Training
Trainers (MA, 1.5 Years ors&mesters); Joint Degree with the University of Peloponnese
(Greece); Distancelearning

TheProfileof the Programmeaccordingi 2 ! bfficial @ébsite

& ¢ KuBposeof the programis to equip studentswith specializecknowledgein the field of
adult educationandvocational educatiomndtraining through:

(a) the attendanceof relevantmodules,

(b) the studyof relevantliterature and

(c)the possibilityof doingpracticaltraining.

Moreover the programmeaimsat cultivatingresearchskillsthrough:

(a) the attendanceof specializedoursesn quantitativeand qualitativeresearchand

(b) eitherthe undertakingof smallscaleresearchprojectsin the frameworkof variousmodules
and/or theauthoringof apostgraduateresearchi K S & A a4 @ ¢
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The partnership representative could request a presentation of the DigitA materials upon a
LINE2 3 NJ ofa¥sSTRat would be a great opportunity to show how an adult learning
curriculum is created and digitalised. The audience would comprise future adult trainers so

this makesthe presentationof DigitA aninterestingcontributionto their knowledge.

B.FrederickUniversity:a | & (i Selyein Adult Learning
Accordingo the Frederick y A @ S diicial €ité Q &

WOECKS aladSNRa RSINBS Ay ! RdzZ G 9RdzOF(GA2Yy Aa
educators and other categories of professionals who train and provide vocational services to
groups of adults from various disciplines and fields. The programme has been developed
having in mind the perplexity and the demanding requirements of adult migifiariety of

contextsof formal, nonformal and nontypicaleducationetc.)aswell asthe needfor critically

reviewing and processing all the basic definitions and principles of adult learning both from a
macro and micro point of view, the effectivdeigration of the latest innovative teaching
techniques and practices and policies and the exploitation of technology in contemporary
learning environment.[...] The programme has also a research orientation considering the
actionresearchas oneofits mil@ 1 2 Y SE P PP DB £

The way DigitA partnership could intervene is similar to the one described in the occasion of

Universityof Nicosia (example A).

5. Italy

Theonlineenvironmentdevelopedunderthe umbrellaof the DigitAproject couldbe adapted

to several differentontexts thankso the guidelineslevelopedthroughthis guide.

The Project Coordinator TDM 2000 already used the developed material as a best practice to
create an online course, as one of the main intellectual output of an Erasmus + Sport project
titled 6 { L2 NI 9 9 Vv (i (SEORENT)/ %hich&irfisitd Ereate a set of Training &

Support Materials for granto opportunities to individuals engaged in sport to enhance their
G SYLX 2 &} a K ihdévélopingheir entrepreneurialskillsandcompetencesThiswill
be achieved by harnessing the complimentary and overlapping dimensions of

entrepreneurshipandsport therebyenhancingheir opportunities for adual career.

Thecreatedtargetedtraining programmess addressedo sportspeople(with a speciaffocus

to Footballplayers)in respectof entrepreneurship.The main target is composedby
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sportsmen who has finished or are about to end their career in the field of sport and would

like to start anew pathin the business field.

Theprogrammehasbeendevelopedin orderto highlightand promote the importanceof the

soft skillsthe two sectorshavein common(Sport& Entrepreneurshipjacilitatingthe process

of acquisition of the mentioned skills by the target group. The creation process of the online
platform mention was based on the tools, structure and guidelines developed within the
DigitA project. The educational online environment created is composed by 5 Modules, each

of them addressedo a specific skill:
- Teamwork

- Alternativeactions

- Leadership

- Passion

- Work Ethics

This is an example of the outlined content of the first module, created using the structure of

the DigitAonlineLJt G F2 Ny Qa G(G22f ay

MODULE
TEAMWORK

Description

Effective teamwork is at the heart of the success for every organization. Wheth
are running or you are part of a digital agency, a football team, or a business co
chemistry makes your team great. Therefore, it is no wonder that most moderr
busnesses center on understanding the characteristics of effective team manag
and what could help to create a cohesive team. This module specifies the mean
the importance of teamwork in different contexts, underlining the common elen
characteizingsportandbusinessenvironments providingan overviewboth of the basiq
elements of teamwork/team building and tools/strategiesfor the enhancementof
collaborationin agroup.

LearningOutcomes

After completionof this module thelearnerwill/should:

Knowledge:
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Be aware of the definition, terms and types of teamwork and team buildingin

different environments commonobstaclesandbarriers

Describehe basiccharacteristicand mainadvantage®f effectiveteamwork

Beawareof the mosteffectivetools and strategiesaimedat the enhancemenbf

collaborationin ateam

Beaware ofthe basiccharacteristic®df conflict inateam

Identify the suitable actionsto be taken for a successfumanagementof the

conflictin a team facilitatingthe teambuilding

I Beawareof the essentialelementsof professionalollaboration different types
andbenefits

T Recogniz¢he needto seekthe helpof othersin improvingthe teamwork

Skills

Designa strategyto increasethe levelof collaborationin agroup

Be capableto managea conflictin a groupidentifyingthe issuesand developing

appropriate solutions

T Setup aplanof activitieswhich canfacilitate a climateof trust and cooperationin
a team

T Actively contribute to collaborative development and improvement of

organizationatommunicationstrategiesfor a better cohesionin ateam

Competences/Attitudes
1 Choose the appropriate behaviour to facilitate a fruitful cooperation among
membersof yourteam
1 Convince the other members of your team that respecting the roles given
strongly believe in a common objective is one of the most effective way in g
to enhancea successfutooperation
Recommendlifferent communicationstrategiesfor professionaknvironment
Workwith other membersof yourteamon adedicatedprojector taskin aclimate
of trust and mutual cooperation
1 Beawarethat supportthe membersof yourteamis an effectivewayto improve
the quality of the activitiesdone by the wholeteam
I Endorsethe exchangeof knowledge resourcesand experienceswith colleagues
andpeers

ContentOutline
Units

1. TeamManagement
i Definition,termsandtypes
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Teamworkand Teambuilding Basiccharacteristics
Challenges
Howto effectivecommunicateobjectivesand mission

—_( = =

2. Professionakollaboration
1 AdvantagesindDisadvantages
1 Essentiaklementsfor successfutollaborationgroups
I Toolsandstrategiesor the enhancemenbf collaboration

3. TeamConflictManagement

Teamconflicts,definition, termsandtypes
Informationmanagemenand Communication

Preventinghe conflict: Climateof trust and mutual cooperation
Toolsandstrategies

—_—C( —C =—C =

6. Spain

More than 99%of Spanisthomeshaveat leastone mobile phoneavailable Ahighpercentage
like this does not automatically mean people know how to use digital tools in a responsible
way.Whileolder generationamight strugglewith the useof digitaltoolsthemselvesyounger
generations often lack the knowledge of how to use digital tools responsibly and in a work

place.

Especially in light of the youth unemployment rate in Spain, being one of the highest in the
European Union, and the recent COMMD pandemic which escalatetthe situation even
further, it is important to enable young people to acquire responsible, effective and

constructive digital competences.

Youngpeople,Youthworkers,teachers, educators.

Adapting the learning units having young people in mind as the final beneficiaries, allows for
young people to be better prepared for the work place, be safer on the internet, be able to

properly supporttheir superiorswith the appropriatedigital tools and practicesand support
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young people in differentiating reliable sourcesand fake news. This enablesthem to
implementproperresearchfor their work place,developan informedopinionand effectively
contribute to their field of work.The programme could also have a more youth centred

approachwith moderntechnologiestrendsandsubjectsto discuss imind.

Toachievethis goal,the learningprogrammecanbe adaptedfor youth workersandteachers

to be able to engage young people in the subject and motivate them to learn more. At the
same time, it allows for educators to improve their own digital skills and apply more digital
tools in their work practices (e.g. schools, youth centres, etc.), enabling them to reach more

learners especiallyyoungpeople in hareto-reachareas.

[l. SkillsAssessment

Il.ADefinitionsandscope

Askillsassessmeris anevaluationof anA y R A @abiRtyi perfdrin a specificskill or setof
alAftad ! adatftes A0Qa |y S@lftdz2GA2y 2F a{Aftta
captures the level of proficiency for each skill, so you know which participants are new to a

skillandwhichhavemastered it.

The skills validation and recognition deal with recognizing the skills already obtained not
through the direct training options (like the official training system from a country), but from
a different official training system (like the one from a different countmhich needs to be
recognizeckither through official channelsamongpeerorganizaions from the two states)or

by selfdevelopment of the skill through direct activity (which needs to be validated through

anexamsuchas theone regulartraineestaketo verify the achievemenof the skill)

Skills assessments may be conducted in peeswhior online and may take the form of a

AAYdzZ FGA2Yy S (GSaidx 1jdzSadA2yylrANBT 2N 20aSNDI GA:
NA&alaze O2dzZ R 6S FaaSaaSR gAlK (GKA& adliSR NBI
and assumptions associated with projects. Considers impact on the whole system when
identifyingrisks.Collaboratesvith othersto developstrategiedor managingisksandensures

inclusionof input from allkeystakeholdemgroups .Developsanddocumentscontingencyplans

to reduce or mitigate risk ¥ I O (i Basdlaméthe depth/complexity level neededto be

achievedthe skilllevels carbe assessedith multiple proficiencymarkers,suchas:
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G[ AY NI RENLYAIES NYSIRRD HIyQGEPREN IS NI ¢ T
6 1-10,1-100,A-F,A-Z

0 G{ dZFFTHOYEYAFIOASY (¢

0 Combination®of the above;

6 Othermarkers.

Regardless, the evaluating body will want to conduct standardized, objective reviews, so

resultsof allthe assessmentsanbe reliably compared.

Some people are strong on education; others are rich in experience. Skills assessment tests
givenoweightto howtrainerslearnedwhat they know;they measurewhat they cando. They
areroutinelyused for aangeof hiringorii NI A Yy SND& RSGSt 2LIYSyd AyAGAL G

O«

Recruiting: a skills assessmenttest for employment can help training centre
FRYAYAAUNI G2NER 6¢/ ! QA0 yIFINNRg R2oy (GKS A&l
betweenfinalistcandidates foanopenposition.

0 CareerDevelopment:a jobs skills assessmentest can be usedto evaluate the

performanceof currenttrainers,to helpconfirmthat they are strengtheningessential

skillsasthey build experience.

d Learningand Development:as (i NI A pfdgieds &long a learning path, a skills
assessmentest is a simple, objective checkpointto ensure that the training is

effective.

6 Rapid Adoption of New Skills: Theronavirus pandemiceminds us that skills are

constantlyevolving.Fromeffectivelyparticipatingin videomeetingsto adoptingnew
social distancing protocols or manufacturing proceduresskills assessment can
quickly test whether trainers have mastered new, essential skills before they are

clearedfor the new teachingassignments.

d Reskilingand Upskil Ay 3Y YIlIye& ¢/ 1 Q& INBE SyO2dzNI IAy3I (

adjacentor entirelynewskill setdo helpaddress talent gap.
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Skill assessment reports help training centre administrators (TCA) to understand the skills of
trainers, as well as identify areas where additional training is heeded. One kind of report, an

0 NJ AskilBnisitiixAs a grid that mapsrequiredtrainingskillsto the proficienciesf employed

trainerswho needthem.

I N¥SR ¢A0K GKA& aYlI LS AdG A& AYYSRALFLGSte OfSIH
mastered the targeted skills. If one or two people are lagging behind the rest, you may want

to work with them individually to get the training and support they need to get up to speed.

If the whole team needs to be updated in some skills, group classkprajects may be a

0SGGSNI ySEG adSL» . & {1S8SSLAy3a GKS NBadzZ Ga Ay @&
matrixreport will providethe visibilityyouneedto ensureyourteamsare makingthe progress

youneed.

Because skills assessments are desigio objectively assess the skills of trainers, there are

manybenefitsto usingthem. Herearejust afew:

0 Reduce Bias: Especially in the hiring process, intrinsic biases can affect our hiring
decisions. The more weight given to skills assessmentsesisdd given to things like
age, gender, previous employer, education, address,and other factors that can

inadvertently sway hiringmanager.

0 Consistency: Without an assessment, hiring managers are left with human reports of
proficiency¢ 6 A G K y2 202S0OGAGS | ANBSYSyild 2y (GKS &
NBLRZ2 NI G(KFG KSNI aiLRtityad FaNS Y52 & (ytRReved/@él K2SyNJ Y
if their skill levels are exactly the same. A skills assessment does a much better job
assigningobjectivemeaningto that 1-2-3 scale.

t SNE2YyFf AT SR 5S8S@St2LISyd ttlyay wdzaid o6SOI d:
YSty GKS& akKz2dzZ RyQid 3ISG GKS GSFOKAy3 Faaiid

O«

helpful in pinpointing exactly the areas whesemeone needs to develop skills,

makingit easierto developarelevant,personalizedearninganddevelopmentplan.

0 Measure Progress: Whether monitoring the development of individuals or teams,
regular skills assessments can confirm progcessidentify areas where the training
andsupportA & ghough.

6 Employee Engagement. As a global employee reward and recognition cofpaty

remindsus, employeesvantto keeplearning.d / dzt (i yo@rB & L)y A grévdh & Q
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For skills old and new, a skills assessment can help keep your employees and teanis curren
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a winwin situationt it keeps them engaged and allows them to develop new skill

sets K4 6Aff YIS GKSY O2YLISGSYyid GNIAYSNHEO®E

about employee growth; supporting and recognizing their progress keeps employees

engaged.

productive, andengaged.

Skills Assessment Systems vary from country to country, from culture to culture but also vary

based on the skills to be determined. A good way to determine the assessment scope, is to

dza S

.f22YQa ¢lE2y2Y@& Ay 2NRSNI (2 RSGSNXAYS

determine theassessmenbbjectives.

Inshort,. f 2 ZTex@rdmyproposes levelsof knowledgeachievabldor a skill,eachof them

allowing the user to perform variowsctivities in relation to the respective skill. The 6 levels

aswell as their descriptions arenumeratedhere:

1.

The first level Remember. Example activities at the Remembering level: memorize a

poem,recallstate capitals remembermath formulas;

Thesecondevel- Understand Exampleactivitiesat the Understandindevel:organize
the animal kingdom based on a given framework, illustrate the difference between a

rectangleandsquare, summarizthe plotof asimplestory;

The third level Apply. Examig activities at the Application level: use a formula to
solvea problem,selecta designto meeta purpose,reconstructthe passagef anew

lawthrougha given government/system;

The fourthlevet! yI t @ 4Sd 9EFYLX S FOGAGAGASA |
2 F€mocracyexplainhow the stepsof the scientificprocesswork together, identify

why amachineA & yidking;

The fifth level Evaluate. Example activitiesthe Evaluation level: make a judgment
regarding an ethical dilemma, interpret the significance of a given law of physics,
illustrate the relative value of a technological innovation in a specific se&ttngpol

that helps recover topsofarming, for examfe.

Thesixthlevel- Create Exampleactivitiesat the Creationlevel:designa new solution

toanW 2 préb@mthat honours/acknowledgethe previousfailures,deletethe least
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useful arguments in a persuasive essay, write a poem based on a given theme and

tone

I 2YLIX SYSYGUINEE 6KSy S@rfdza GAy3a 2ySQa | OKAS@OSYS
the evaluatorscan,basedonthe levelof the student,askthemto performthe followingtypes

of actions:
1. Remember Canthe studentrecallor rememberthe information?
2. Understanding; Canthe student explairideas ofconcepts?
3. Applyingg Canthe studentuse theinformationin anewway?
4. Analysing; Canthe studentdistinguishbetweendifferent parts?
5. Evaluating; Canthe studentjustify a standor decision?
6. Creatingg Canthe studentcreatea newproductor point ofview?

.f22YQa ¢lFE2y2Ye faz2z ONBILGSa | tS@St 2F | 002d
By clearly laying out the goals for you students at each level, they can see how each part of
the course works together and then how to relate what they are learning to other aspects of

their coursework.

With so many different providers and skill assessment tools in the market, it may seem quite
hard to identify the best one. In order to help you make the right decision and find the skill

assessmerntestingtool that will perfectly fityour needswe createdthis 5 stepguide:

Step#1: Defineyour goalsandneeds

Thefirst stepin choosingyour ideal skillassessmentestingtool isto defineyour goalsand

needs.

Here areafew questiondo helpyouget started:

O«

Doyouwantto evaluate theskillsof your candidatesor yourexisting NI A Y SNE Q LJ2 2 f K

O«

Areyour goalsto hire thebestassignmentandidatesor to identify skill gapsin your
currenti NI AYSNEQ L}R22f K

6 Howmanypeopledo youplanto evaluateon amonthly andyearlybasis?

Step#2: Definethe skillsyouwantto evaluate

a7
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The second step in choosing your ideal skill assessment tool is to define the skills you want to
evaluate in your candidates or employees. The most important question here is do you want
to evaluate soft or technical skills? Or both? Some skills assessment tools are specialized in
either soft or technical assessments, but there are also those who offer a test for both soft

andtechnicalskills.

Makeallist ofthe specificskillsyouwant to evaluatein youremployeesandcandidates, 2 dzQf f
start your searchby finding skillassessmentool that offersall the skillsassessmentestsyou

need.

Step#3: Definethe characteristic®f your ideal skilassessmentpol

Next, define the characteristics of your ideal skill assessment tool.
Here area few questionsvhichmay helpyou:
Shouldyouridealskillassessment todde scientificallywalidated?

Canyouridealskillassessment todbe integratedwith your applicanttrackingsystem(ATS?

Should your ideal skill assessment tool offer the possibility of customizing the skills tests?
Shouldyouridealskillassessment toghrovidea greatcandidateexperience?

Youshouldalso considerthe budgetconstraintsyou havewhen it comesto buyinga skill

assessmentool.

Step#4: Researchhe market

The following step is to research themarket. , 2 d-lo tthiat by browsing thetop skill
assessmenii Sa i LIN&ghtdsah8addp@ringthem against each other.

You can create a list of your desired skill assessment tool characteristics defined in the first
three steps. That way, you will be able to compare differgall assessment tools/assessors

mucheasier andaster.

Step#5: Decide between youlop 3 choices

Finally, take the top three skill assessment tools from your list for a test drive. Most of these
tools offer a free trial or a demo, so make sure you takgantage of that possibility. That
way, € 2 dibe fiblle to compareand evaluate competingskill assessmentools/assessors

from firsthandexperience.
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Il.BEuropeartoolsandinitiativeson recognitionof skillsandqualifications

In our modern world, people need a higher and broader set of skills to work, communicate,
accessnformation, products andservices, antlke partin socialandcivicactivities.

A proper understanding and valuing of skills and qualifications is fundammientader to
achievea bettermatch betweenthe supplyof skillsandthe needs ofthe labourmarket.

A shared Europeanframework can support the understandingand valuing of skills and
gualifications. It can also help individuals to acquire and update skills throughout their life as
they move between different types and levels of education, and between education and
employment,within andacross countries.

Qualifications express what people know, understand and are able to do. They can take
different forms such as a (university) diploma or (skills crafts) certificate. Transparency about
GKI G LIS2LX S OlGdzZhftte fSHNYSRyHdy 2HNRONISEDO2 &A&EF A
ensuring that individuals, employers and education and training providers give the
appropriateeconomic socialand academiovalueto qualifications.

During the last two decades in Europe, a relevant effort has been put on the development of
tools for the documentation of qualifications, skills and learning experienceswhich are
provided to individualsto describe their acquired knowledge, skills, compédences and
gualifications A setof strategieshavebeendevelopedaimedat supportingthe international
comparabilityof learningoutcomesacquiredin variouscontexts,in formaleducation through
validation of norformal and informal learning, through mobility or work experience and

voluntaryactivities.

1. The European Qualifications Framework (EQF)is a tool to help compare national

gualification systems and frameworks from different countries. HigFis an eight level
framework based on learning outcomes (what persons know, the skills they haveratid w
they cando), that acts asa translation device between different nationadualifications

frameworks andjualifications.

The implementation of the EQFwas based on the Recommendationon the European
Qualifications Framework for lifelong learning adopted by the European Parliament and the
Council on 23 April 2008. Reflecting the success in implementing the 2008 recommendation,
a revised and strengthened Recommendation on the EQF was adopted on 22120 Malpy
the Education,youth,Cultureand SportCouncil Thepurposeof this revisedrecommendation

isto ensurethe continuityas wellas a further deepeningf the EQF.
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Therevision has kept the core objectives of creating transparency and mutual trust in the
landscapeof qualificationsin Europe. Member States committed themselvesto further
develop the EQF and make it more effective in facilitating the understanding afniahti

internationalandthird-country qualifications byemployersworkersandlearners.

WHATHAPPENED?

Somecategoriegfor examplecompetence)were hardto reachandto separatein focusingon
particularaspectsThecompromisewasreachedin 2008with ageneraldefinition andlimit of
descriptors. This compromise did not solve the incoherence thus introduced. Discussions on
the character of competence continued in the years following adoption of the EQF, reflecting
real differences in the way learningiltomes are perceived in different countries. The 2017
revision of the EQF recommendation provided the opportunity to address this problem in a
way which respects these different national approaches. The 2017 revision reflects a broad
agreement on the usefness of the autonomy and responsibility descriptors to distinguish
the level and position of a qualification. Most NQF descriptors adopted since 2008 have built

onthis approachalthoughin many casesxtendingit).

Functioning, institutes/bodies in charge for the application of the tools/ mechanisms/

strategies

Covering qualifications at all levels and in all-systems of education and training, the EQF
providesacomprehensiveverviewover qualificationsn the 39 Europearcountriescurrently
involvedin its implementation.In closecooperationwith the EuropeanrCommissionCedefop
provides analytical and coordination support for the implementation of the EQF and carries
out a number of comparative studies and analysis on issues related imgiiementation of

the frameworkat EU, national andectorallevel.

The EQF Recommendation Invites Member States to reference their national qualifications
frameworks or systems to the EQF, in order to establish a clear and transparent relationship
between their national qualification levels and the eight EQF levels. Member States are
recommended to review and update, when relevant, the referencing of the levels of the

nationalqualifications frameworksr systems to théevelsof the EQF.

Each country wanting to relate its national qualifications levels to the EQF has to prepare a
detailed referencing report that follows the 10 EQF referencing criteria agreed in Annex Il to
the revised EQF Recommendation. National referencing reports resempied to the EQF

AdvisoryGroupwhich endorsesthem if they satisfythe referencingcriteria. Oncenational
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frameworks are referencedto the EQFall newly issued qualifications (e.g. certificates,
diplomas, certificate supplements,jplioma supplements), and/or qualifications databases

shouldin principle contaira clearreferenceto the appropriateEQFRand NQHevel.

Whoelseisinvolved?

EQFAdvisoryGroup(AG) establishedn 2008, isthe centralforum for discussiorbetweenthe
Commission,countries and stakeholders from the world of education and training,
employment and civil society. The role of the AG is to ensure overall coherence and promote

transparencyandtrust in the processof referencing.

EuropeanCentre for the Development of Vocational Training (Cedeéom the European

Training Foundation (ETRs Eurpean Agencies, play an important role in supporting the

implementationof the EQF.

The ENIC/NARIQetwork is a network of national centres set up to directly support

institutionsand citizenswith the recognitionof academiajualifications.

The EQF works together with other European and international instruments supporting the

recognitionof qualifications.

Portugal has drafted guidelines (Understanding the NQF) in which a more detailed and fine
tuned description of knowledge, skills, attitudes and context is provided. In the case of
knowledge, for example, a distinction is made between depth of knowledge and
understandingand critical thinking. The skills domain (also identified as know-how) is

characterisedy depth andreadth andpurpose.

A number of countries, for instance Finland, lceland and Malta have made an effort to
integrate the EU key competenc@Suropean Parliament and Council of the European Union,
2006)in their leveldescriptors TheinclusionofthetermW S @ I  dtheiPblBhAr@Finnish
frameworks underlines that individuals are expectedto reflect critically on their own

knowledge, skills andompetenceandon how thesecanbe improved.

Austria and Liechtenstein have chosen to introduce parallel descriptors at levels 6 to 8 (the

Ypsilon approach) respectively addressing qualifications from (academic) higher education

andvocationaleducationandtraining. Norwayhaschosena similarapproachat levels4 to 6,

also in this case capturing the differences between VET, general and academic qualifications.

ThePolishqualificationsframeworkoffers yet another solution, introducingthree main sets
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of level descriptors designed for different purposes and operating with different levels of
detail: Polish universal descriptors underpinning the Polish comprehensive national
gualifications framework; Polisttescriptors for education and training subsystems and sub
frameworks notablyfor generaleducation vocationaleducationandtrainingand (academic)

highereducation;Descriptors for economigectorsor subject areas.

2.The European Credit System for Vocational Education and Training (EG¥E&Téchnical

frameworkfor the transfer, recognitionand (whereappropriate)accumulatiorof individuals'

learningoutcomeswith aviewto achievinga qualification.

TheEQAVETS a reference instrument designed to help EU countries promote and monitor
the continuous improvement of their vocational education and training systems on the basis

of commonlyagreedreferences.

Tools for the documentation of qualifications, skills deakning experiences are provided to
individuals to describe their acquired knowledge, skills, competences and qualifications in a
more transparent and structured way. They support the international comparability of
learning outcomes acquired in variousntexts, for example, in formal education, through
validation of norformal and informal learning, through mobility or work experience and
voluntary activities. These tools support the better understanding of qualifications in formal

recognitionprocesses.
Generalframework

Developedy Member Statesin cooperationwith the EuropearCommissionECVEhasbeen
adopted by the European Parliament and the Council in 2009. The adoption and
implementation of ECVETin the participating countries is voluntary. Currently, the
participating countries and the Commission support a Euejuke testing of this instrument

to whichall stakeholders haveeeninvitedto participate.
Stepswhich leadto the creation/development

Since its adoption in 2009 countries and the Commission are putting important emphasis on
testing and further developing this instrument. This involves launching pilot projects funded
through the Lifelong Learning Programmebut also through national initiatives. It also
O2YLINR 483 RSOSt2LIVYSYyd 2F adzJll2 NI G22fa &dzOK

possibleadaptationof Europass documents.
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ECVET is one outcome of close and constructive cooperation over several years between the
European Commission, Member States and social partners. Cedefop has also been closely
involved since 2002 providing various analyseson developingand using credit transfer
systems. The Recommendation establishing ECVET came into force on 18 June 2009, giving
Member States a roadmap for implementing the new tool. Implementing ECVET will require
even closer cooperation in VET between European and national levels)laswoth within

and among Member States. Engagement, creativity and willingness will be required from
many different partners if ECVET is to succeed. Many obstacles need to be overcome and

innovativesolutions foundSo farthe signsare good.

Since 20Q, following the adoption by the European Parliament and the Council of the ECVET
recommendation (European Parliament and Council of the EU, 2009), Cedefop has been

regularlymonitoringthe implementationof ECVET.

Based on learning outcomes, NQFs have ensignificant progress. The same could be said

for the validation of nofformal and informal learning and the modularisation of training
programmes. ECVE@lated developments go hand-mand with, and result from, reforms

aimed at transparency and permeabllity of education and training systems, better

employability processes and employment oramployment. It also focuses on the ways that

countries promote ECVET and support main actors and beneficiaries and takes into account

/| SRST2LI0a 62N)] 2y Y2yAG2NAy3I GKS XomafaxlYSy Gl (A2

informallearning.

Functioning, institutes/bodies in charge for the application of the tools/ mechanisms/

strategies

ECVET is based on concepts and processes whiciseadn a systematic way to establish a
common and usefriendly language for transparency, transfer and recognition of learning
outcomes.Someof theseconceptsandprocessesirealreadyembeddedn manyqualification
systemsacross EuropeeCVET is based on:

wLearningoutcomes whichare statementsof knowledge skillsandcompetencethat canbe
achievedn avarietyof learningcontexts.

wUnits of learningoutcomesthat are componentsof qualifications.Units canbe assessed,
validatedandrecognized.

w ECVEoints, which provide additional information about units and qualificationsin a

numericalform.
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wCreditthat is givenfor assessednddocumentedearningoutcomesof alearner.Creditcan

be transferred to other contexts and accumulated to achieve a qualification on the basis of
the qualificationsstandardsandregulationsexistingin the participatingcountries.

wMutual trust and partnership among patrticipating organisations. These areessgd in
Memorandaof Understandingand LearningAgreements.

Institutionsinvolved:

Promoters and partners of ECVET pilot projects are working on designing and experimenting
with methods of different ways of developing and using EC\fortantly, they are not

working in isolation, but sharing experience and good practice working towards common
outcomeswith the supportof the EuropearCommissiorand Cedefop.TheEuropeariTraining
Foundation is also supporting those countries outside Hi¢ interested in ECVET. In this
aSyasSz (KS LINRPe2SOiaQ ¢2N) 3I2Sa Sttt o0Se2yR
centralto the roadmapof ECVET implementation.

Countries have been moving gradually towards applying and implementing ECVET principles
in their educationandtrainingsystemstakinginto accounttheir nationalcontextsandcredit

arrangements, andpplyinge CVEprinciples both inVET anc€CVET.

The BJ plays a role in stimulating ECWEIRted developments, not only financially through
funding projects (such as LLP, Erasmus+) and national ECVET experts teams, but also through

expertise andadvice(suchasfrom the expertsof the ECVET team.

ECVEDPrindplesandcomponentswork in manycountriesandit istime to moveforward and

explore how theybenefitindividuals irengagingn lifelonglearningandprogression.
Bestpractices

The European Commission has identified over 100 ECVET projects running or completed

acrossEurope funded bythe Lifelonglearningprogramme.
Coordinatinghe synergyamongEU tools irbweden:

In Sweden, different agenciesare responsiblefor implementing Europeantools (EQF,
EuropassECVETEQAVETESCCGand EURESAccordingto their area of expertise.In the
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opinion of the respondents, national developments are better taken into account, both in
education in general and VET in particular, and dissemination of the tools about education
policymakersandexpertsisfacilitated.It isimportant, however,to ensuresynergiebetween

these activities. The Swedish National Agency for Education (Sletveds a coordinating

role with a clear mandate to initiate cooperation and exchangeof information and
experiences among the agencies. The representatives of the agencies meet regularly, discuss
issues, identify and plan common activities. As a result of such cooperation, several joint
conferencedook placewheredifferenttoolswere presentedandrelationsamongthem were

discussed.

i Led by Czech promeits, the project Innovative qualifications framework for development

of ECVET, aimed at applying ECVET principles to five qualifications in furniture and textile
industries: cabinetmaker, upholsterer, floorer, textile maker and tailor. The project pagner
from the Czech Republic, Germany, Ireland, Poland, and Romania compared the learning
outcomes(knowledge skillsandcompetencesin thesequalificationsanddevelopedmatrices

that helpdetectsimilaritiesanddifferencesn learningoutcomesneededto getaqualification

in each country. The project also developed interactive materials: animations about
accumulatinglearning outcomes in various countries, gamesand quizzesbased on the

learningoutcomesin the covered qualificationdQfor ECVET

I Ledby the Chambenf CommerceandIndustryof Sloveniapartnersfrom Croatia,Latviaand

Slovakia joined in the project Enhancing competences in the metal and electro industries
throughout Europe (SkillME) aiming to address skills gaps in these industries. The project

partners have identified skill shortages and grouped them into units of LO with ECVET points

to feed into developing curricula. The curricula are being developedwilhde piloted in the

next stage of the project. The project is based on involvement from the industry; the

Associatiorof Electrotechnicalndustryof the SlovakRepublicthe Associatiorof Mechanical

Engineering and Metalworking Industries of Latigk S / NRB I GA LYy 9YLX 28 SNEQ !

the Chamber of Commerce and Industry of Slovenia, plus VET institutes and providers.

MEproject.

3.

TheEuropeanQuality AssuranceReferenceFrameworkfor VET(the Framework)providesa

Europeanwide systemto help Member Statesand stakeholdersto document, develop,
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monitor, evaluate and improve the effectivenessof their VET provision and quality

managemenpractices.

It can be applied at both system and VET provider levels and candheisf used to assess
the efficiency of VET provision. It is adaptable to the different national systems and it can be

usedin accordancevith national legislatiomnd practice.
Generalfframeworkof the tool

Developed by Member States in cooperation with the European Commission, the Reference
Framework has now been adopted by the European Parliament and the Council. It is a key
element in the followup of the Copenhagen Declaration and the ongoing work inwemge

9 dzN.2 ddik&ianandtrainingsystems.

Stepswhichleadto the creation/development

0 Copenhagemeclaration¢ November2002¢ callsfor enhancedcooperationin VET

guality assurance

0 Establishmenbf a CommonQuality Assurancd-rameworkfor VET(CQAFY, 2003¢
commonprinciples, guidelineandtools

0 Recommendatiorof the EuropeanParliamentand Councilon the establishmentof
CQAE May 2004

0 Helsinki Communiquég December2006 - strengtheningcooperation on quality
improvement

0 EQRecommendationg April2008- commonprinciplesfor qualityassurancen higher
educationand VET

0 Development of a European Quality Assurance Reference Framework for Vocational
Education and Training (EQARF008 - a reference instrument to help Member
States to promoteand monitor continuous improvement of their VET systems based
on commonEuropean referencesyhichbuildson andfurther develops theCQAF

0 Recommendationof the European Parliament and of the Council on the

establishment of a European Quality Assurance Reference Framework for Vocational

Educatiorand TrainingTextwith EEA relevance

Since itsadoption in 2009, Member States and the Commission are putting important
emphasis on testing and further developing this instrument. This involves launching pilot
projects funded through the Lifelong Learning Programme and also through national

initiatives.
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0 The adoption and implementation of the Framework in the participating countries is

voluntary.

O«

20182019: an important transition period for the EQAVET Network to reflect on the
implicationsfor its work of possiblenewwaysof addressing/ETat EUlevelpost2020,

in whichthe role of qualityassuranc€QA)continuesto be animportantfocus.During

this period, the EQAVET Network works to ensure that its experience and expertise
contributes to emerging policy developmentBhiswork programmewill provide a

new boostfor EQAVE&ndenablethe Networkto strengthenits evidencebasein the
context of the New Skills Agenda for Europe. The work programme combines well
establishednethodologiedor the sharingof practiceswith anewandmaore strategic
approachwhichwill positionEQAVE®learlyin relationto emergingpolicyneeds.This

will ensure that the EQAVET network can contribute to ongoing policy developments
andto any revisiorof legislativeinstrumentswhichmay beproposed.

TheEQAVET work programnmeake provision for the organisation p&er learning

activities (PLAsWwhichenabledEQAVEMembersto deepen,shareandtransfertheir
knowledyeof qualityassurance (QA3sueddentified asrelevant by theNetwork.
Functioning, institutes/bodies in charge for the application of the tools/ mechanisms/

strategies

European Quality Assurance in Vocational Education and Training (EQAVET) brings together
the EU Member States, the Social Partners and the European Commission to develop and
improvequality assurancén EuropearVETsystemswithin the contextof the implementation

of the European Quality Assurance RefereRtameworkby:

Assisting the Member States in developing effective approaches to support the
implementationof the Referencé-ramework
Developing a culture of quality, to be embedded at European level and other levels with the

help of the Quality AssurancBlational Referencointsandother Networkmembers

Supporting the Member States and the EuropeanCommissionin the monitoring and
implementationof the Referencé~rameworkwithin the contextof the Educatiorand Training

2020Strateqy
Supporting the quality assurance dimension of work in EQF and ECVET

EQAVEITB a communityof practicewheremembersand nationalexperts:
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Exchangénformationandexperiencan opendiscussions

Initiate a process of mutual learning and consensus building for the development of common
principles, reference criteria, indicators and tools for quality improvement in VET, and the
implementatian of the Referencé-ramework

Reach shared results and solutions in the development of guidelines and criteria for quality
assurance,embedding a culture of quality improvement and sense of ownership in
implementingthe Referencé~rameworkacross Europe

Thiscommunityof practiceleadsto higherlevelsof cooperationandsynergywithin andacross

EUMember State®n quality assurance relatetsues.

The European Quality Assurance in Vocational Education and Training Network comprises
representatives of the European Union Member States, Candidate Countries and European
Economic Area countries, Social Partners, scientific advisers and the European Commission.

Thework of the Networkis supportedby the Secretariatandcollaboratingexpets.

Quality and Qualificationsreland (QQI) is the independent state agency responsible for

guality andaccountabilityto whichschoolsare accountablefor quality.

Institutions are able to decide which indicators and benchmarks they consider relevant and
appropriate to their own context and mission. Institutions are encouraged to derive these
indicatorsfrom internationalsourcesQQldoesprovidesomeguidingquestons:how hasthe
institution implemented QA procedures and assessments, how effective are the institution's
internal QA and assessment procedures, do the QA procedures comply with the European
standards and directives, who takes responsibility for quality and quality assurance in the
institution as a whole, how transparent and accessible is the reporting on quality and quality
assurance, does the student experience correspond with the institigtiown mission and
strategy, does quality and quality assurance performance correspond with the institution's

own missionand strategy etc.

Under the Education Act of 2012, which focuses on qualifications and quality assurance, QQI
is obliged to draw up and publish guidelinesfor educationalinstitutions to enable the
institutionsto safeguaradhe quality of the programmesandserviceghey provide.Educational
institutions are legally obliged to take the QQI guidelines into account when developing their
own QA procedures.The general approachto quality control in educationand training

conseguentlymeansthat providersareresponsibleor the QAof their own programmeswith
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reference to the QQI guidelines and criteria. Considering the wide range of providers in
Ireland, QQI has developed guidelines for a number of specific sectors, including further
education and training (FET). In their guidelines for FET providers, Q@Qlasbd®t they are
modelled on the EQAVET Framework, the European initiative for QA in vocational education
and training, designed to provide tools for quality management in vocational education and
training. QQI actively contributes to the work of EQAVETat Europeanlevel and these

guidelines are intended toomplementthat.

The SlovenianVocational Act (2006) emphasises the importance of quality assurance and
increases the autonomy and enhances the development role of initial vocational education
and training. In Slovenia internal review and one of the two types of external review are

obligatory.

SaAASa F2N) 0KS O02YLISGSy(
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TOOL/STRATEGY

Legalframework

Tworulebookson non-formaladulteducation(bylawsto the Lawon Adult Educationyefining

the validationof competences are:

a) Rulebookon detailedconditionsregardingprograms staff, space gquipmentandteaching

aids for acquiringthe status of a publicly recognizedactivity organizer (PRAO)f adult
educationactivitiesand

b) Rulebook on the type, name and content of forms and the manner of keeping records and
the name, content and appearance of forms of public documents and certificates in adult
education

Organizations that offer adult education programs. Primary and secondary schools as well as
other organizations that meet the requirements prescribed by the Ministry of Education,

Science andechnologicaDevelopment cate PRAOS.

Stepswhichleadto the creation/development
Proceduraktepsneeded to beadheredto in becominga PRAQ@re asfollows:

0 Interestedorganizationsnust beregisteredprovidersof educationakactivities
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They must submit a request for becoming a PRAO for programs efonoal adult
education that improve knowledge, skills and abilities, for personal and professional
developmentandsociallyresponsiblebehaviour,qualityimprovementof life, general
education and culture (foreign language programs, programs for computer work,
programs for improving the so-called "soft skills", improving media literacy,
entrepreneurial development programs skills and skills of management, promotion
and protectionof animalsskills, etc.);

The procedure for issuing approvals for acquiring the status of PRAO is initiated by
submitting a REQUEST (for each program individually) to the Ministry of Education,
Science and Technological Development, Sector for Secondary alicEddaation,
Nemanjina22-26, Belgrade.

Documentation is submitted in written and electronic form (80pcs)- in 3 copies

for each Request,by mail or at the office of the Directorate for Joint Affairs -
Nemanjina22.

Therequestcontains:name,activity, seatof the organizerof the activity,addressand
e-mail address, as well as the Proposal of the program of adult education activities
(three copies).

The proposal of the adult education program contains the plan and program of adult
education and the manner of its implementation, the conditions envisaged for the
implementation of the adult education program related to: the space in which this
activity will be performed, the necessary equipment and teaching aids, as well as
competencis and number of professionals. which will be engaged to perform adult
education activities, in accordance with Art. 4. Regulations. (Instructions for drafting
aprogramproposalcanbe found on the websitewww.zuov.rs).

TheApplicant,for the programfor whichthe Requesis submitted,enclosesvidence

of fulfilment of the conditionsfor acquiringthe statusof JPOAadult education which
relateto:

1. the space in which the activity will be performed (contract on ownership or lease
of space);

2. necessangquipmentandresourceqlist of equipmentandteachingaids);

3. numberof requiredprofessionalsvho will be hiredto perform specificactivitiesof
adulteducation(list of lecturers,trainers,leaders nstructors,professionahssociates

and evidence of their competencies prescribed by the Rules and the Prodhamn

CV.Catalogueof continuing professionaldevelopmentprogramsfor teachers,
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educators professionabssociatesanbe found on the websiteof ZUOMWvww.zuov.rs;
Standardsand proceduresfor the recognition of professionalcompetenciesfor
working with adults can be found on the website of the professional association of
andragogues Associatiorof Andragoguesf SerbiaDAS- www.andragog.org).

4. Proposedform of agreementon mutual rights and obligations between the
organizerand participants.

- Proof of fulfilment of conditions and proof of payment of administrative fee are
attached to the request. (Law on Republic Administatrees XX. Files and actions

in the field of education, tariff number 172. item 6, issuing approvals to another
organization in order to acquire the status of a publicly recognized organizer of adult
educationactivities,for eachprogramor adult educationactivity - 25,000.00dinars).

To the submitter of an incomplete Request, the Ministry will request an amendment
in accordancevith Art. 58 of the Lawon AdministrativeProcedureandseta deadline

for correction.

After completing the documentation, the Ministry sends to the Institute for the
Advancement of Education and Upbringing the Proposal of the Program of Adult
EducationActivitiesfor opinion.

After receiving a positive opinion from the Institute for the Advancementof
Education, the Request is submitted to the Sector for Inspection Supervision of the
Ministry, in order to determine the fulfilment of other conditions for issuing
approvals.

When determining the fulfilment of conditions, the educational iesfor checks the
documentationrelatedto:

establishment and entry in the register

activity and specificsof work

space(land,building,area)

classrooms, specialized classrooms, cabinets, library, media library

workshopshalls

premisesfor implementers

other space

hygienicandtechnicalconditions

spaceequipmentfor programrealization,

teachingtools

tools,machinesgdevices
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0 library, professionaliterature
6 computerequipment
0 staff for realization of adult education activities (performers of adult education

programs- lecturers,trainers,leaders, instructorgprofessionabssociates).

6 If in the procedure of determining the fulfilment of the conditions, the educational
inspector finds that all the conditions have not been fulfilled, he gives a deadline of 7
daysto the applicantto eliminatethe deficiencies.

6 If the deficiencies are not eliminated within the stipulated deadline, the Sector for
Inspection Supervision of the Ministry shall notify the Ministry with the minutes of
the Applicant.

6 After determining all conditions, the Sector for Secondaryand Adult Education
preparesaproposalDecisiorfor issuingapprovaldor acquiringthe statusof apublicly
recognizedrganizerof activitiesto the Minister andafter the consentof the Minister
submitting the Decision to the applicant (by mail or collection by an authorized
person).

6 The Minister shall issue a decision on the application for the issuance of a permit for
the purpose of acquiring the status of a publicly recognized organizer of activities for

aperiodof fiveyears (4 copies).

Functioning, institutes/bodies in charge for the application of the tools/mechanisms/
strategies

TheMinistry of Education, Science and Technological DevelopiiMBETD) adopted afore

mentionedbylawson non-formal educationin 2015that isto be acquiredthroughthe system
of PRAOSs. As per the procedural steps described above the responsible bodies include the

MESTDand the Institute for Improvement of Education (IIE) which is conducting the

assessmendf programmedor achievingstandardof professionatompetencesandachieving

gualificationsstandard.

Bestpractices

1. Accreditation of online programs for Serbian as a foreign/ heritage language n/ heritage
language of the Academic Serbian Association by the Agency for Qualifications and the

Ministry of Education,Scienceand TechnologicaDevelopmentof Republicof Serbia
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The Academic Serbian Association has the status of PRAO for online programs of Serbian as a
foreign/ heritage(publiclyrecognizedrganizerof online educationactivitiesfor adults).With

the declarationsof the Agencyfor Qualificationdrom February24,2020,the online programs

of Serbiarlanguageasa foreign/ heritageof the AcademicSerbianAssociatiorare accredited

by the Ministry of Education, Science and Technological Developmemeyvids Al, A2, B1,

B2,C1 andC2.

2. Konsinggroup - TrainingProgramfor safeand healthy work at height

From the Ministry of Education, Science and Technological Development, our company has
received the decision on the extension of the status of publicly recognized organizer of adult
education activities Status JPOAto implement the program of adult educaticrvocational

training programfor safeand healthywork at height,no. 611-00-01504/ 201803.

The program is used for training and training of employees jobs at the height of a basic level
of protection against falling and basic level of rescue from heights in the vertical working

environment(work onroofs, poles andopes).

The program is used for training and training of engineers, technicians and installers in the
field of telecommunications. The program can also apply for training and training of third
partiesin areaswhereworksare carriedout at height. Theprogramaimsto developthe basic
system of health and safety when working at heights and training and training of employees
work at the height of a basic level of protection against falling and basic level of rescue from

heights inthe verticalworkingenvironment.

3. National action plan for employment of 2020 recognized organizers of adult education
based on FEEAmModel in activities for training for non-qualified persons and persons
completing primary education where 200 unemployed persons are planned to be covered
in 2020

In 2017, the National Academyof Public Administration was establishedas the central
institution of the professional development in the administration of the Republic of Serbia
with the statusof a publicly acknowledgedrganiserof activitiesof informal adult education,
which established its competences in 2018. Within the General Training Programme for civil
servants in 2019, a special field of professional development was definfigint against
corruption containing several thematic unitscinding: Prevention of the conflict of interest

and control of property of the officials, Integrity Plan anda mechanisnfor preventing
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corruption (selfassessmentof risks of corruption in institutions), Right to Accessthe
Information of Public Importance, Protection of Whidtllewers. The 2019 General Training
Programmefor employeesin local selfgovernment units, in the field of professional
development called GOOD GOVERNANCE, defines, inter alia, training programthes for
followingthematicunits: Developmentand Implementationof LocalAnti-CorruptionPolicies;
Creation and Implementation of the Ethical Code of Officials and the Code of Conduct of
Servants and Appointed Officials in Local-&elfernment Units; Realisation of the Right to
Access the Information of Public Importance; Whistlewing and protection of whistle
blowers.

4. |dego is publicly recognized organizer of educational activiti@®@QA) accredited by the
QualificationAgency FokV h y tBaolk&epingi NI A Y Ay I Qd

IDEGO. d.o.0. has acquired the status of a publicly recognized organizer of adult education
activities (JPOA), for themplementation ofthe program of noAformal adult educatbn
Bookkeepingraining,whichmeetsthe standardgor the implementationof trainingprograms

for work in the profession (Solution no. 610-04-059 / 2020/5 of 18.11.2020.).Upon
completionof the training,whichwill be organizedhroughe-Learningparticipantsareissued

a Certificate for partially achieved standard of professional competenciesfrom the

gualificationstandardfor the qualificationof FinanciaAdministrator.

5. National University of Nisoffers a knowledgetest for workers (mechanical construction,
electrical or some other professions)) who work for at least 3 months in the given jobs, but
do not havethe appropriate document.

Knowledge testing can also be done online (viber, skype, via the online platform of the
People's Wiversity, etc.). Conditions for participation in Public Procurement may be the
possession of a certificate of professional competence of workers, in cases where the worker

does not havehe appropriate education.

TOOL/STRATEB&Y

Legalframework
Supporting lifelong learning through better connections between formal;fioomal and
informal learning is a main policy objective of the National Qualification Framework (NQF).

The development of aystem for recognition of prior learning (R also me of the goals

of the Strategy forthe developmentof education2030.TheNQFLaw defines recognitioof
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prior learning (RPL) as one of the paths for acquisition of qualifications. The Law foresees
RPL procedurebased on the standard of qualifications, for qualifications at levels 1, 2, 3
and 5 of the NQFS, and exceptionally at level 4. The arrangements for recognition of foreign
gualificationsin Serbia arén transitiondue to newregulationsin the 2018NQFS.aw.

Nonformal educationis part of the NationalQualificationd=rameworkat followinglevels:

o 2" level ¢ completed basic education and vocational training up to one year,

education for work up to two years, aron-formal education of adults for 12860

hoursof training
6 3" level ¢ completed secondary vocational education (three yearshan-formal

educationof adults lastinqnot less thar®60 traininghours

6 5" level- completedof masteror specialiseducationin duration of two yearsor one

yearand non-formal educationof adults lastingiot less tharsixmonths

TheNQFLawstipulatesthat the systemaccordingo whichthe qualificationsin the NQF Swill

be classifiedand coded ¢ CLASSNQFB,in accordancewith the International Standard
Classificatiof EducationSCED3-F,and containsthe namesof the sectors,specificsectors

and subsectors of education and training in which the qualifications are classified and their
numerical designations based on which the qualification code is determined. The regulation
establishingCLASSNQF#sSssuedy the MESTD.

Accordingo the NQF3aw, developmentof an NQFSegisteris foreseenwhichwill consistof

three subregisters: a gb-register of national qualifications, a suegister of qualification
standards and a sulegister of publicly recognised adult education providers. The data from
the register will be open to the public and accessible, in Serbian and English, through the
official website of the Qualification Agency (ETF, 2018). There is an electronic qualifications
databasg30),accessibleiathe NQFSvebsite ,whichwill form the basisfor the NQFSegister.

The inclusion of qualifications is evolving; by August 2018, 140 qualifications, 86 of which
containqualificationstandardshadbeenenteredin the database GeneralgualificationsVET
qualifications and HE qualifications have been included. Once theSNQreferenced to the
EQF, all new certificates, diplomas, diploma supplements and Europassqualification
documents will be linked to the respective EQF level (European Commission and Cedefop,

2018). AnNQF/EQEommunicatiorstrategyhasnot beendeveloged. Adaptingdissemination
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strategiedo differenttarget groupsandevaluationof implementedstrategiescouldbe useful

in improvingNQFand EQFcommunication.

The system of recognition of prior learning (RPL)is part of the national framework of
gualifications and an innovation that should be introduced in the education system in the
coming period. It is a procedure that enables the skills and knowledge acquimdythnon

formal education or many years of work experience to be assessed, evaluated and confirmed

by obtaininga public documenbn the acquiredqualification.

Preparations for the introduction of the RPL procedure are being carried out by the Ministry

of Education Scienceand TechnologicaDevelopmenin severakteps,the first of whichisthe

piloting of the proposed solutions and procedures. With the support of the project

5SSt 2LIYSyG 2F Iy AYydiSaINIGSR aeaidSy 27 ylIGAz,y

variousdocumentsand guidelineswvere prepared,aswell asthe Draft Rulebookon standards

and the manner of conducting the procedure of recognition of prior le®nihe process of

recognizingprior learninginvolvesthe followingactivities:
1) informingthe interestedpersonaboutthe procedureof recognitionof previous learning;

2) counselling and guidance, support in selfassessment,collection of evidence and

developmentof aportfolio of candidates;
3) preparationof areport on the candidatewith anevaluationplan;

4) conducting examinations according to the candidate assessmentplan before the

Commissiorior Assessmenbf LearningOutcomes andCandidateCompetences;
5) issuanceof a publicdocument,i.e. certificateor attestation;

6) quality assurance of therior learningrecognitionprocedure.

There is one main legal act for the NQFS, the Law on the National Qualifications Framework
of Serbia, adopted by parliament in April 2018.2 Amendments to the Law on the NQFS were
adopted in early 2020. The Law on Foundations of the Education System, the Law on Higher
Educatiorandthe Lawon Adult Educatiorare consistentwith the NQFSBasedn the Lawon

the NQFSthe following bylaws haveso farbeenadoptedby Ministers:
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Rulebook on the content and appearance of the initiative form for the development and

adoptionof gqualificationstandardg Official Gazett®f RSNo.53 of April 9, 2020);

Rulebook on standards of career guidance and counselling services (Official Gazette of RS,
No.43of Junel9,2019);

Rulebook on standards and manner of conducting the procedure of recognition of prior
learning("OfficialGazetteof RS"No.148/2020);

Rulebook on the methodology for the development of qualification standards ("Official
Gazetteof RS", N0o156/2020);

Rulebookon the content and method of maintaining the Registerof the National
Qualificationd=rameworlof the Republiof Serbia("Official Gazetteof RS"No.159/2020);

Rulebook on the systerfor classification and coding of qualifications in the National
Qualifications Framework of the Republic of Serbia; ("Official Gazette of RS", No. 159/2020).
Severabther bylawsare expected,ncludingon additionalquality assurancenechanismsnd
externalevaluationof PubliclyRecognise®rganiseref Adult EducatiorActivities(PROAEAS).

Theeducationsystemof the Republicof Serbias regulated byhe followinglaws:

the Law on Foundations of the Education System ("Official Gazette of RS", No. 88/2017,
27/2018c¢ other law,10/2019,27/2018¢ other law and 6/2020);

the Law on Preschool Education (RS Official Gazette, No 18/10,101/17,44®/&i7 law
and10/19);

the Lawon Primary Education (RS Official Gazette, No 55/13,101/17,2Gih&r law and
10/19);

the Lawon SecondarfducationROfficialGazette No55/13,101/17and27/18other law);

Framework for the procedure of recognition of prior learning and ways to acquire

gualifications with phases of the RPL procedtanned project steps and support that will

be provided in order to be ready to first engage in piloting, and then in the systematic

implementationof the RPIprocedurewasintroduced.

Recognition of prior learning is a process that requires time and a specific preparation of an
individualandisthereforeamatter of individualchoice Fromthe perspectiveof anindividual,

the RPLgoalsareto evaluaterelevantvaluesof prior learningbasedon experienceaswell as
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certificate. It is possible to acquire qualifications at Lev@ksthrough the RPL process, but

not as a generalrule and will only apply to those gualificationsthat will be approved

beforehand. At Level 1V, it is possible to access the RPL process in case of retraining (e.g. a
LISNB2Y 6K2 Kl & 3INIRdzFGSR FNBY | 3&YyhessAdzy | yR
administrator can obtain the Level IV qualification Business Administrator through the RPL

process). At Level V, it is possible to access the RPL process in case of additional training (e.g.

' LISNER2Y ¢K2 KIFa& 3INI Rdz G§SR & Kdperiente adadtoagst & A dzY |y

guide carpbtainthe LevelV Qualification Tourist Guide)

Different stakeholders are involved in the process of development of the MQESiness
entities and their associations, education and employment institutions, trade unions, state
institutions, local government, directors of institutions/organisationsadieers/trainers as

well asstudents/trainees.

In the process of identifying needs for qualifications, interested participants carry out direct
activities in sector councils. Sector councils are established by the Council for Vocational
Education and Traing as its permanent commissions formed within work sectors (areas)
accordingto the Unigue Nomenclature of Occupations.Members of a sector council
represent: the economy, i.e. the area covered by the council in question, the Chamber of
Commerce, occupatonal chambers, associationsof employers, experts in vocational
education and training, organisations in charge of the employment issues, the ministries
responsible for education, economy, employment, labour and social and youth policy, the

associatiorof vocational schooldyranch tradeunionsand higher educationnstitutions.

In the process of the NQFS development and implementation, the main tasks of sector

councils are:

wanalysinghe existingand determiningthe necessaryualificationswithin the sector;
widentifyingthe qualificationsthat needto be updated;

widentifyingthe qualificationsthat no longermeet needsof the sector;

68



&7 Siiooo0 08

www.idmZOOD.arf D 1 ;‘3 i TA
.

Co-funded by the
H Erasmus+ Programme
of the European Union

wdeterminingdraft QualificationStandardswithin the sector;

w reflecting on the implicationsof the National QualificationsFrameworkon sector
gualifications;

w proposingthe list of qualificationsaccordingto levels and types that can be obtained

throughthe recognitionof prior learningprocess.

Bestpractices

In cooperation with the National Employment Service, the most common occupations in
which potential candidates for RPL work are analyzed, the qualifications to be included in
piloting were selected and proposed, and a number of factors were consideredwhen
proposing piloting schools, including school verification for certain areas of work and
representation of schools from different districts in areas where a large number of potential

unemployedcandidates havéeen identified.

https://www.zuov.gov.rs/wpcontent/uploads/2014/02/NOQFS.pdf

https://eacea.ec.europa.eu/nationgdolicies/eurydice/content/validatiomon-formal-and-

informaklearning63 en

Avery activeVETsector, inconnectionwith the NQF

0 TheProjectIPA07 on the Modernisationof the SecondaryETSystemn Serbishasa
component dealing with continuing adult education within which one of the possible
models for validation and recogntion of non-formal and informal learning is
developedandpiloted. TheProjectIPAO7 aboutthe Modernisationof the Secondary

VET System in Serbia has offered an opportunigilti the foreseen model for the

validation and recognition of noformal and informal learning outcomesThe VET

school in Zrenjanin, about 50 kilometres north of Belgrade, was selected to carry out

the pilot becausdt waswilling to undertakethe project, hadthe capacityto do it and

had some students belonging to the typical target groups. The pilot was conducted

alsowith the helpof the Departmentfor ContinuingAdult Education(a.k.a.Regional

Training Centre)The model was suggested and developed by the expert of the IPA

projectin cooperation with the Institute for the Improvement in Education (ZUQOV).
Thedirectorandteachersof the schoolimplementedthe modelwith the coordination

' YR a4dzlJLR NI FNRY %' h+d ¢KS LyadAaddzisS LINBaS)

Theobjectiveisto learnfrom the findingsandto adaptthe validationandrecognition
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